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Abstract 
 Integrating relationship-building strategies in the classroom can lead to an equitable 
classroom environment where all student voices and perspectives are heard and celebrated. This 
research project details the analysis of a student teacher’s instruction and planning of curriculum 
during their practicum experience in the 2020 – 2021 school year. I spent the year in a ninth-grade 
English Language Arts classroom. The research details an analysis of these three questions:  
1. How have my differentiation strategies and inclusion of culturally responsive 
pedagogy changed throughout my teaching? 
2. How have I enhanced my strategies for relationship-building throughout my 
teaching?  
3. How have I integrated ELA-specific relationship-building strategies with my 
students? 
Data used came from journal entries, formal observations, and lesson plans. This paper includes 
an introduction, philosophy of education, literature review, research methods and presentation of 
data, as well as implications and concluding thoughts.  
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Chapter 1 
Introduction  
My approach to teaching is student-centered with a focus on cultivating curiosity, 
compassion, and critical thinking through intersectional instruction. I want to create an equitable 
classroom through relationship building with my students, also ensuring they have the opportunity 
to build relationships with their peers in the classroom. Building relationships is key to social 
emotional learning and culturally responsive teaching. This allows for trust to be built in the 
classroom leading to more in-depth and meaningful conversations and participation. I want 
students to feel comfortable sharing, learning, growing, about themselves, their community, and 
the world at large.  
My goal as an educator is to get to know and collaborate with students to ensure they are 
meeting learning objectives in the learning style that works for them individually. Freire writes, “. 
. . to teach is not to transfer knowledge but to create the possibilities for the production or 
construction of knowledge” (1968, p. 30). As a teacher, I will have the opportunity to share 
knowledge with students that they may not have previously had access to. I will also have the 
opportunity to challenge long-held beliefs they might have. Curiosity, compassion, and critical 
thinking skills are essential not only for the classroom but life in general and I am dedicated to 
imparting these skills to my future students.  
Freire (1968) advocates for teachers to be authentic which is essential in an educational 
setting, and writes: 
When we live our lives with the authenticity demanded by the practice of teaching 
that is also learning and learning that is also teaching, we are participating in a 
total experience that is simultaneously directive, political, ideological, gnostic, 
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pedagogical, aesthetic, and ethical. In this experience the beautiful, the decent, 
and the serious form a circle with hands joined. (p. 31-32) 
When students see their teachers as authentic people, they are more likely to trust our guidance 
and instruction. This allows us to effectively cultivate curiosity and intersectionality as we display 
authenticity in our beliefs about these ideas. Starting from the beginning of the school year, 
ensuring classroom culture fosters authenticity will be important. If students see that our 
classroom is a two-way experience, if they see that we want to learn from them as well, we can 
establish a relationship where they trust what is presented to them.  
 This authenticity will also build the foundation for respect and trust in the classroom 
which will allow for meaningful conversations. This is an important aspect of relationship 
building in the classroom because it shows students that we are not simply authoritarian figures 
but educators who wish to learn and grow alongside our students. Freire (1968) writes:  
Intellectuals who memorize, everything, reading for hours on end, salves to the 
text, fearful of taking a risk, speaking as if they were reciting from memory, fail 
to make any concrete connections between what they have read and what is 
happening in the world, the country, or the local community. (p. 34)  
As educators, taking risks shows our students it’s okay for them to do so. Making sure we are 
connecting what we are learning to the community at large shows students we care not just about 
the content but how the content applies to them as humans in the community.   
My philosophy aligns with ideas within complex science which includes dynamism and 
studying multifaceted life systems and organisms which is detailed in Davis’ (2004) book, 
Inventions of Teaching: A Genealogy (p. 104). This book details the history of teaching and 
education and describes different philosophies of teaching. In the complex science approach, 
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learning is a complex system with no universal end point. Students and teachers work together. In 
my classroom, the learner will partner with me in tandem along with their peers. These human 
connections are vital in the learning journey. Helping students understand that learning is not set 
in stone, that there are many ways to approach education and understanding will help aid in the 
effort to expand their naturally curious minds. Knowing that possibilities are endless can be 
empowering and exciting. Effective teaching is nuanced and full of possibilities as is explained 
through the philosophies based in the physical (Davis, 2004, p. 23).  My philosophy on teaching 
includes empowering students to frame their learning journey and goals themselves. Students are 
not just vessels for information to be poured into, they are individual beings with distinct 
personalities and learning styles. I want students to feel power in helping shape their learning 
journey.  
 I want to empower students to think critically about long-held beliefs. In addition, I want 
students to learn how to dig deep into themselves to understand their values and goals, both 
educationally and outside of the classroom. This aligns with what Davis (2004) writes regarding 
poststructuralism in the 1960’s during a time when many radical social movements were taking 
place. Davis writes, “In keeping with these movements, educational theorists began to argue that 
teaching did not need to operate in the service of the established social order. Rather, teaching 
could be emancipating, liberating, and empowering - a subversive activity” (2004, p. 142). I view 
my role as an educator to be one that empowers students and expands their worldview not simply 
regurgitating information and expecting students to memorize and repeat back to me or on a test. I 
know I may only be planting seeds, but that is important to me as someone who benefited from 
teachers who did this with me in the past. Taking positive experiences from my educational 
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history is important. In my classroom, I want students to feel in control of their learning 
experience, not simply being passive recipients of what I am teaching them.  
What has been made clear to me through reading and writing about numerous 
philosophies in Davis’s (2004) book is that the roots of education can be utilized in the modern 
classroom in a myriad of ways. I have come to understand that there is no one perfect philosophy 
of education and learning. As teachers, we can utilize the best parts of each root of education, 
rejecting what is problematic. Each different idea about education and learning that Davis (2004) 
presents has helped me understand why my teachers taught the way they did in the past, both 
positive and negative. This has also helped me recognize where I can improve upon previous 
thoughts about education and the role of teachers. Ensuring I am sparking curiosity, emphasizing 
that learning is a participatory experience, and that students have autonomy over what they are 
gleaning from my lessons will be important. Reading about the different roots of education and 
teaching has helped me in understanding where certain philosophies stemmed from and what is 
still relevant and can be useful in a classroom setting.  
 As a Language Arts teacher, I will have many opportunities to provide students the avenue 
to dig deep into ideas and concepts that may be new to them. I believe in creating a curriculum 
that gives students the opportunity to be hands-on with their learning. This can include podcasts, 
music, poetry, personal narratives, creative writing, journalism, graphic novels, career 
preparation, and more. All of these activities have the opportunity of encouraging students to 
think outside the box and understand that growing within the content area of Language Arts will 
benefit them creatively, personally, and professionally. My class is not just about reading classic 
literature, which I do love, but expanding the scope of what students believe they can accomplish 
in their lives.  
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As is explained through the learning theories categorized as interobjectivity, learning can 
be open-ended. There is much room for exploration and an interpretation of how information is 
gleaned. Davis (2004) writes, “Science (and all efforts at the generation of knowledge) is 
suggested to be not just a manner of intersubjective accord, but of interobjectivity - that is, of the 
mutually affective relationships between phenomena and knowledge of phenomena” (p. 101). I 
find this idea to be compelling as it allows for students to have some control over what they learn. 
It also suggests we should be observing how what we are learning affects us.  Within 
interobjectivity, humans have more control over their situation as there is no god laying out a 
specific and preordained path. Knowledge is not imparted from a deity or being on high. In 
interobjectivity, there are no set eternal truths.  (Davis, 2004, p. 97). Davis (2004) writes, “What 
we know is acted out in what we do, and what we do contributes to the unfolding of the cosmos” 
(2004, p. 101). From this viewpoint, change is inevitable as long as we are active participants in 
the world. This feels more empowering than the idea that there is something out of our control 
framing our existence. I can see this working well in a classroom setting as we empower our 
students to see where they have control over their learning.  
Extending autonomy to students is an important aspect of education that I want to include 
in my classroom. Students should feel respected and allowed freedom of choice when possible 
and appropriate. Maintaining boundaries is important to ensure students know there is structure in 
our classrooms, but there is still an opportunity for students to be able to control what they can. I 
know this will be difficult in a school environment that is focused on standardized testing as this 
will limit the amount of autonomy students have. One of my goals is to understand how to work 
within the limits of standardized testing and common core standards. Making sure I communicate 
to students why we are learning what we are learning and how it applies to them will be part of 
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my strategy. I want students to know that there is a point to what we are working on in class and 
that they can use their current knowledge to aid in this classwork and study.  
I also want students to understand the interconnectedness of human beings. Learning from 
other cultures and backgrounds is important in cultivating empathy and challenging stereotypes. 
Representation matters and I want students to understand that we are all valid and worthy of 
celebration. I am currently cultivating a classroom library that includes books from all different 
cultures and perspectives. This is one way to show students that all voices matter. Of course, I 
need to go beyond that, ensuring I include representation in my lesson plans as well.  
 Students bring knowledge to the table and we need to validate that and encourage their 
points of view. Freire (1968) writes, “Why not establish an ‘intimate’ connection between 
knowledge considered basic to any school curriculum and knowledge that is the fruit of the lived 
experience of these students as individuals?” (p. 36). Ensuring that I acknowledge and build on 
the experiences students already have is important. Students bring unique backgrounds and 
knowledge to our classrooms. In treating students as whole people, students can have the 
opportunity to come to their own conclusions and decide for themselves what to take away from 
the text they are reading. Teachers who engage students in open-ended questions are encouraging 
students to experiment with different ideas and build on previous knowledge.  
Understanding early ideas about education is important in putting into context current 
ideas about schools and learning. When schools started to form, there was a focus on student 
compliance with societal norms. The idea was to ensure all white students had the same 
perspective about the United States. White adults wanted students to learn how to be productive 
members of society in terms of maintaining the status quo. This was highlighted in the 
documentary segment, The Common School: 1770–1890. People of color were excluded from this 
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system, having to fight for equality in schools and creating their own school systems entirely 
(Mondale, 2000). Understanding where the United States public school system originated is 
important in understanding the opportunities for improvement in our current system. Being aware 
of how people of color have been excluded in the school system helps inspire me to ensure all 
student cultures and backgrounds are reflected in my classroom. Representation matters and 
students of color have often not seen themselves in their classrooms, especially with white 
teachers such as myself. I know I need to strive to ensure I am being intersectional in my 
classroom, considering perspectives outside of my own lens. 
As a white educator, I want to ensure I always acknowledge my privilege and want to 
ensure I make that clear in a classroom setting. I want my students to know that I do not have all 
the answers about race and racism, but I acknowledge that as a white person, I will not truly 
understand the experience of my students who are black, indigenous, and people of color. Delpit 
(1988) writes, “For many who consider themselves members of liberal or radical camps, 
acknowledging personal power and admitting participation in the culture of power is distinctly 
uncomfortable” (p. 283-284). I want to be able to sit with this discomfort and move forward 
knowing that my discomfort is only a fraction of what those with less power experience on a daily 
basis. Acknowledging this is important to me, so students know that I will be learning from their 
experiences as they share pieces of themselves. It is not on them to educate me, but I will strive to 
understand them and listen to their points of view.  
Delpit (1988) also discusses power dynamics between white teachers and teachers of color 
as well as white teachers and students of color. Delpit writes about white teachers not actually 
listening to teachers of color on their thoughts on progressive ideas about teaching (p. 281). White 
teachers may have ideas that seem like they are taking students of color into account but that 
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might actually not be the case or be what is best for those students. Actually engaging with 
teachers of color and listening, rather than talking, will be important for me to.    
Davis (2004) also writes about power. In talking about post-structuralism, Davis (2004) 
states, “Power structures are both subtle and blatant, both covert and overt, both not conscious 
and conscious, both accidental and deliberate” (p. 142). Understanding that power structures may 
not always be out in the open helps me understand that I should be continually examining where 
power structures are in my life and the lives of others. This learning for myself is not a one-time 
destination, it is a continuous journey. I want to impart this in my classroom as I will have white 
students who need to be aware of this as well. Including information on class privilege will also 
be an avenue where I can help students see where they may have power that others do not.  
Delpit (1988) writes about power structures in a classroom and school setting (p. 282). 
White teachers have institutional power that stems from systematic racism. It is vital that all white 
teachers are aware of this and make concerted efforts to fight against these structures. We must do 
our part in combating the systems that have given us more access to avenues for success. We also 
must acknowledge that we do not inherently know what is best for students of color, we should be 
referring back to teachers of color and their perspectives. Part of this is not exhausting teachers of 
color, their job is not to teach white teachers about racism and power. White teachers like myself 
should be doing our own research on these topics and then refer back to the ideas and voices of 
teachers of color as we collaborate with our colleagues.  
 I want my classroom to feel comfortable and conducive for a positive and engaging 
learning experience. This is why I am going to strive to include a cozy, relaxing design in my 
physical room. When students walk into my classroom, I want them to feel relieved that they can 
be themselves and also be able to focus on their work. I understand it will be a challenge to ensure 
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students respect a space that is not a traditional model of rows of desks but it is something I would 
like to attempt to be innovative in how tables and chairs are organized, providing items for 
fidgeting needs, and more. I want to provide a classroom library that is diverse and 
intersectional.  My classroom should be a place for learning and comfort.  
 Part of ensuring my classroom operates from a diversity lens is ensuring I provide context 
to what I assign. Borsheim-Black and Sarigianides (2019) write that assigning diverse texts is not 
enough. We must ensure we are providing context to these texts. We also must ensure we are 
addressing the idea that many white students have, that whiteness is the norm. Borsheim-Black 
and Sarigianides (2019) write about an experience an educator had assigning a text with a Black 
teenager as the main character. Borsheim-Black and Sarigianides (2019) explain, “Whiteness 
operated as such a powerful default that Carlin’s students continued to question the possibility 
that the main character was Black, despite evidence to the contrary in the text” (p. 37). We have 
to have these conversations from the start of the school year to ensure our classroom is able to 
interrogate their assumptions about texts and characters within the texts. We cannot just assume 
our students will be able to do this without being taught this.  
 Cultivating curiosity, compassion, and critical thinking in my students through the 
philosophies I discuss above is my goal. I want my students to know their experiences are valid 
and that the experiences of others are valid as well. I want my students to feel empowered and 
heard. I want them to know that my classroom is safe and a space where they can be themselves. I 
want them to know that they are not just in my class to take in the information I give them, but 
that they have a voice. Representation matters. Autonomy matters. Respect matters. I know I am 
coming into the classroom with immense privilege and I want my students to know I see this and 
am working hard to ensure I fight these power structures with the tools that I have been given by 
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society. This is what I see as my life’s purpose. I am dedicated to learning how to put all of these 
ideas into practice and will strive to gain this knowledge throughout this MAT program.  
 The next chapter is a literature review where I discuss the various pieces of research that I 
used to inform my understanding of my research questions and basis of my ideas. Literature 
reviews detail different pieces of scholarly research on a specific topic. For my literature review, I 
looked for research that highlighted the importance of relationship building in the classroom. I 
also found research that discussed the need for educators to include intersectionality in their 
teaching philosophies and the importance of anti-racist teaching in relationship building.  
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Chapter 2 
Literature Review 
Purposes and Objectives for the Literature Review 
My purpose in this review of research was to ascertain how educators and researchers 
have learned about how effective teachers build relationships to improve their teaching. To frame 
my study of relationships in teaching, I searched for research on differentiation and culturally 
responsive pedagogy, relationship-building strategies for educators, and information on what can 
be done specifically in English Language Arts classrooms. This research was done with the intent 
of learning what studies have been conducted and what research has already been completed on 
these topics. Through my research, I hoped to learn how to be an effective teacher through 
relationship building and to understand specifically what that looks like in an educational setting. 
Learning from experts in the field set the foundation for my action research project.  
 I used much of the articles that have been presented in the Master of Arts in Teaching 
program at Western Oregon University. Many of these articles aligned with my research 
questions and the themes I aimed to understand. I looked for articles with keywords such as 
“relationships in education,” “differentiation,” “race and racism in education,” “diversity in 
Language Arts,” and “equitable behavior management.” I also used these terms and phrases in 
searches on the ERIC EBSCOhost database to supplement what I collected from my courses in 
this graduate program. I was able to gather multiple resources from ERIC to understand these 
topics more in-depth. I found that a lot of research has been done on relationship building in 
education. A search of “relationships in education” yielded 33,553 results.  Because so much 
research has been done on this topic, understanding how my sub-themes relate to relationship-
building was an important task.  
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In reading the articles I curated, it became clear that effective teachers are those who build 
relationships with their students. This can be done by differentiation and having a culturally 
responsive curriculum, specific strategies to get to know students and the community, and ways to 
engage in the content area of English Language Arts students and curriculum in intentionally anti-
racist ways. Freire (1968) writes that educators can have a profound impact on their students with 
even the smallest of actions. Freire states, “Sometimes a simple, almost insignificant gesture on 
the part of a teacher can have a profound formative effect on the life of a student” (1968, p. 46). 
We have a responsibility to get to know our students and be intentional about our interactions 
with them on a daily basis.  
In understanding what is already working for educators in real classrooms, I can 
understand how to adopt this in my own classroom. Through this process in reviewing the 
literature on differentiation and culturally responsive pedagogy, relationship-building strategies 
for educators, and information on what can be done specifically in English Language Arts 
classrooms, I can effectively study how I am doing in my own classroom with my students. I can 
properly analyze how I am creating relationships and where I can improve in my practice and 
implementation. Knowing the research on this topic is the first step in achieving my relationship 
building goals.  
Relationship Building is Foundational to Good Instruction 
 Relationship building is an important part of creating a student-centered classroom. When 
students are approached as individuals with unique interests, backgrounds, and learning styles, 
our classrooms can become more equitable. Foundationally, teachers must know their students as 
people, who they are and where they’ve come from. All of our students bring cultural capital to 
our classrooms. Teachers must know how to respect the many individuals in a community of 
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learners. This aligns with the first two Oregon Model Core Teaching Standards (InTASC) which 
are Learner Development and Learning Differences. These are two student-centered standards 
that require teachers to be aware of their students as individuals and not lump them all together as 
a classroom.  
There are many ways to build and enhance relationships in the classroom. The first theme 
of this literature review will focus on differentiation and culturally responsive teaching, two tenets 
of educational research that inform the importance of knowing our students as individuals. The 
second theme of this literature review will discuss strategies for relationship building in the field 
of education. The third theme will dive into the specifics of relationship building in the content 
area of English Language Arts specifically.  
Differentiation and Culturally Responsive Pedagogy is Part of Relationship Building 
 There is much research on the importance of being culturally responsive in the classroom 
and ensuring that educators are differentiating for all students. Culturally responsive pedagogy is 
intentional education that includes students' culture in the classroom. The classroom is student-
centered and the teacher is facilitator of student learning. Student cultures and backgrounds are 
celebrated and reflected as well as represented in curriculum and classroom materials (Ladson-
Billings, 1994). Delpit (1988) write that it is important to understand power structures in the 
classroom and school. Understanding my power and privileged is part of this process.  
Being conscious as a white educator is vital. Students who are not part of the culture of 
power will not be treated equitably. They will be subjected to more suspensions and expulsions. 
They may not have all of the supports that their White peers have. With that said, we need to 
ensure we are not treating students as if they are not capable of high-quality work and thinking, 
which is often manifested through deficit thinking and stereotyping of marginalized students. 
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Delpit (1988) writes, “I do not advocate a simplistic ‘basic skills’ approach for children outside of 
the culture of power. It would be (and has been) tragic to operate as if these children were 
incapable of critical and higher order thinking and reasoning” (p. 286). Ensuring we do not abuse 
our power as teachers will help us build genuine relationships with our students with the intention 
of building trust as participants in their educational journey.  
An effective strategy teachers can utilize is backward design. Using this strategy as a 
foundation for lesson planning can allow for the use of assessment data to inform how to proceed 
with their current set of students. It is important to know how assessment data allows a teacher to 
understand the needs of students in the classroom. To ensure we are being culturally responsive, 
we must also interrogate our assessments and our approach to understanding student learning. 
Heineke and McTighe (2018) write that staring with the end in mind helps educators plan better 
lessons that have clear goals for students. Being able to identify where students are in their 
knowledge can help better identify what they need to reach certain learning goals. Heineke and 
McTighe (2018) write, “Because a fundamental process of the brain involves linking new 
information to memory networks related to prior knowledge, teachers must find out what students 
already know (or think they know) before introducing a new topic” (p. 18). Knowing what 
students already know will help inform how to further develop student understanding in meeting 
educational goals. This is an important part of understanding who are students are and what their 
needs are. This is a holistic approach to teaching as it looks at individual needs to assisting 
students with proficiency in the standards being assessed.  
         Assessments are an important part of how to differentiate instruction in our classrooms 
and ensuring our assessments are intentional and accessible is important. Tomlinson and Moon 
(2013) discuss the importance of differentiation in assessments. They state, “The more difficult 
15 
 
and elegant truth is that effective teaching is a system composed of interdependent elements. As 
with all systems, each part is enhanced when others are enhanced, each part is diminished when 
any part is weakened” (Tomlinson & Moon, 2013, p. 1).  Further, Tomlinson and Moon (2013) 
delve into pre-assessment, something I had not been exposed to before.  They write, “It’s useful to 
think about pre-assessment as a flexible process for extending a teacher’s understanding of 
student learning needs rather than a fixed prescription or algorithm” (Tomlinson & Moon, 2013, 
p. 29). Being flexible is an important part of maintaining a positive classroom community. 
Rigidity does not have a place in a classroom that seeks to truly understand students, their needs, 
strengths, and current knowledge. Tomlinson and Moon (2013) lay out what differentiation in the 
classroom entails. One essential part of this is the learning environment. Tomlinson and Moon 
(2013) describe the role of the teacher as one that creates either a positive or negative 
environment for students. Teachers can inhabit roles that are either supportive and empowering or 
demoralizing and frustrating (2013, p. 3). Teachers have the power to shape how students view 
themselves as learners and a major part of this is creating assessments that are empowering rather 
than frustrating.  
Tomlinson and Moon (2013) highlight the importance of teachers having the capacity to 
get to know their students and build trust with them. Formative assessment helps teachers partner 
with students throughout the year to ensure students are on track to meet their learning goals. This 
is not about competing with peers or getting good grades for the sake of having good grades. This 
is a holistic approach that starts with teachers assessing what knowledge and skills students are 
bringing to the table (Tomlinson & Moon, 2013, p. 17 - 19). I agree with this wholeheartedly as 
this approach allows students to grow from where they currently are, not from a place where they 
will never be able to catch up. This showcases the value of each student, not just those with 
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privilege. This reflects a value in learning and education, not in letter grades and rote 
memorization.  
 Tomlinson (2006) continues this conversation by stating that we must differentiate our 
instruction in addition to our assessments. Tomlinson (2006) writes that we need to ensure our 
curriculum fits within the knowledge that our students are complex, interesting individuals. This 
is vital in fostering meaningful and authentic relationships with our students. All of our students 
are at different levels of understanding and have different prior knowledge. We must ensure we 
keep this in mind as we plan our lectures, activities, and in-class assessments. In doing so, we 
show all of our students that they are capable of learning the content and completing activities.  
 Knowing how our students learn cognitively, which is often what is measurable through 
assessments, is just one way of knowing our students. Ladson-Billings and Tate IV (1995) write, 
“As we attempt to make linkages between critical race theory and education, we contend that the 
voice of people of color is required for a complete analysis of the educational system” (p. 58). 
Students enter our classrooms with deep cultural experiences that are tied to many social factors. 
To have a truly intersectional classroom that is authentically safe for all students, educators must 
include race and racism at the forefront as they plan their curriculum, classroom library, 
classroom physical environment, and approach in cultivating relationships with all students. 
Ensuring we not only hear the voices of our students of color but elevate them is important in 
creating relationships with our students. Furthermore, understanding our students’ experiences 
with race whether they are part of the majority or the minority culture, adds nuance to how we 
differentiate our instruction and provides the foundation for enriched culturally responsive 
pedagogy.   
 Intentional relationship building includes acknowledging my inherent bias as a White 
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educator. Love discusses the importance of White educators being self-aware in their racism. 
Love writes that many White liberal educators do not see their own bias (Love, 2019, p. 51). This 
is problematic because often the blame is directed at conservatives, making it easier for White 
liberal educators to wash their hands of the problems of racism in their schools and the 
educational system at large. Love writes that White educators need to be co-conspirators, not just 
allies. Often when White educators see themselves as allies, they have not questioned their own 
privilege and often center themselves in discussions on racism and bias (Love, 2019, p. 117). 
Love (2019) writes, “The backbone of abolitionist teaching is solidarity with courageous 
coconspirators” (p. 118). Co-conspirators are authentically looking inward at their own privilege 
and ensure they are using that power to uplift voices of Black educators and students, not their 
own voice. Co-conspirators practice humility and collaborate. Co-conspirators are accountable for 
their mistakes and work to continuously improve (Love, p. 118). This applies to educators and is 
part of building authentic relationships with our students. 
Being intentional as a co-conspirator in anti-racist education means understanding how 
racism has been a foundation of our educational system. Kozol (2005) discusses the history of 
racism and segregation in our school system. Kozol (2005) writes:  
Perhaps most damaging to any serious effort to address racial segregation openly 
is the refusal of most of the major arbiters of culture in our northern cities to 
confront or even clearly name an obvious reality they would have castigated with 
a passionate determination in another section of the nation fifty years before—
and which, moreover, they still castigate today in retrospective writings that 
assign it to a comfortably distant and allegedly concluded era of the past. (p. 2)  
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We need to acknowledge our racial biases to be authentic anti-racist educators. How can we 
promote diversity and equity if we do not admit that racism is still prominent in our country and 
education system? 
 Addressing race and racism in the classroom is part of the process of being an anti-racist co-
conspirator. Banks, Cookson, Gay, Hawley, Irvine, Nieto, Schofield, Stephan (2001) detail the 
need for educators to ensure their students understand race and racism. This will help students 
become citizens who will fight for social justice causes and work to make society more equitable. 
Part of this includes educators being aware of how they are being equitable in their curriculum 
and assessment opportunities. They write: 
Assessment should go beyond traditional measures of subject-matter knowledge and 
include consideration of complex cognitive and social skills. Effective citizenship in a 
multicultural society requires individuals who have the values and abilities to promote 
equality and justice among culturally diverse groups. (Banks, et.al, 2001, p. 3).  
When educators integrate multicultural knowledge in their curriculum, classroom, and 
assessments, they can not only ensure all student points-of-view are included but also promote 
anti-racist ideals. Thinking outside of the box when it comes to assessment should include anti-
racist strategies. Building upon these strategies each year we teach is an important part of this 
process.  
 Nieto (2006) writes that social justice is not just a fad that we can latch onto and simply 
say we are considering. Being authentic educators that get to know students involves practicing 
this every year, not just our first years as teachers. Educators and administration must do better at 
not just acknowledging social justice practices and ideals but to embrace, integrate, and teach 
them every day.  Nieto (2006) writes that an:  
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… essential component of social justice is creating a learning environment that promotes 
critical thinking and supports agency for social change. Creating such environments can 
provide students with an apprenticeship in democracy, a vital part of preparing them for 
the future. (p. 2) 
Building relationships with our students will allow us to teach them critical thinking skills to help 
them see the importance of creating an equitable society. In this way, we are creating classrooms 
that are intersectional.  
 Intersectional classrooms include critical race theory (CRT). CRT is a commitment to 
social justice and ensuring we are fighting for rights of all including equity in gender, sex, 
sexuality, race, age, and ability. Yosso (2005) writes that in order for White educators to create 
meaningful relationships with all their students, we must not subscribe to the idea of 
colorblindness. Acknowledging race and racism in the classroom is important in creating 
relationships with all students, not just White students. CRT also includes the fact that all 
communities have cultural wealth. The idea that White communities have better values, ideals and 
cultural practices is wrong and we must combat these ideas. Yosso (2005) writes, “Indeed, a CRT 
lens can ‘see’ that Communities of Color nurture cultural wealth through at least 6 forms of 
capital such as aspirational, navigational, social, linguistic, familial, and resistant capital” (p. 77). 
Ensuring we learn what cultural wealth our students bring to our classroom will help them feel 
valued and seen. Not defaulting to White culture in our classroom means being thoughtful in 
integration of anti-racism in the classroom.  
Intersectional classrooms must include a focus on equity in assessments. Banks, Cookson, 
Willis, Hawley, Irvine, Nieto, Schofield, and Stephan (2001) discuss this importance. They write: 
Assessment should go beyond traditional measures of subject-matter knowledge and 
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 include consideration of complex cognitive and social skills. Effective citizenship in a 
multicultural society requires individuals who have the values and abilities to promote equality 
and justice among culturally diverse groups. (p. 3). Assessment must be equitable for all students. 
Getting to know our students’ needs is part of this process. Creating these relationships allows 
teachers to create assessments that are intentional and equitable.  
 Understanding that BIPOC students are more harshly punished than their white peers is 
part of having an intersectional classroom that values all students. Skelton writes: 
 Sex and race: A study conducted by Crenshaw, Ocen, and Nanda (2015) examining the 
 experiences of girls in school found that two percent of White girls were subjected to 
 exclusionary suspensions compared to 12 percent of Black girls. The literature suggests 
that girls of color face higher rates of suspension and expulsion for subjective behavioral 
infractions. The study revealed that teachers sometimes exercised disciplinary measures against 
Black girls to encourage them to adopt more “acceptable” qualities of femininity, often related to 
looks and demeanor—standards that appear to reflect a White, middle-class idea of femininity. 
These racist disciplinary techniques must be intentionally combatted in classrooms and schools at 
large. Knowing that white teachers have a propensity for racist discipline should push educators 
to be continually interrogating their own practices to ensure they are not falling into this pattern. 
Milner IV (2020) talks about educators acknowledging race and racism in their classrooms and 
school at large:  
Alarmingly, data also show that the disproportionality of Black student office referral and 
consequently suspension and expulsion begin as early as preschool. During the 2011–2012 
school year, although Black students represented about 18% of preschool enrollment, 
these students made up 42% of the pre-school students who were suspended once and 
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48% of those suspended more than once. (Milner, p. 150) 
Our student’s identities should not be ignored, and we must interrogate our implicit bias when 
looking at how we treat all students in our classrooms and ensure we are not using punitive 
measures especially considering BIPOC students are more likely to be victims to this type of 
discipline. Creating relationships with students includes making sure our practices surrounding 
discipline are not punitive. BIPOC students are statistically more likely to be punished for 
behaviors that their white counterparts are not punished for. Ensuring we are aware of this is 
important in creating safe classroom environments that values all students.  
 All students can succeed in school despite their background and hardships they’ve 
experienced. Noguera (2003) discusses the importance of ensuring that black students and their 
families are engaged in any policies or programs directed at them. We cannot make students and 
their families comply to the policies we set in place. There needs to be mutual buy-in (Noguera, 
2003, p. 3). It is important to understand that societal stressors can affect a community, especially 
societal racism, and poverty, but that individual choices are also at play. We should not blame the 
individual, however, as the failure of our society to adequately support those in poverty and 
eradicate racism are debilitating in many instances. This is not a personal failure (Noguera, 2003, 
p. 4). We also need to acknowledge that many times, students learn about race and racial “rules” 
at school. Noguera (2003) writes, “The structure and culture of school plays a major role in 
reinforcing and maintaining racial categories and the stereotypes associated with them” (p. 6). A 
school culture can greatly affect how students see themselves and others (Noguera, 2003, p. 6). 
Creating relationships with students includes showing them they are valued and supported. This 
includes all students, not just the White population in the school.  
 Valuing all students, means valuing students who come from poverty. Ullucci and Howard 
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(2015) write about ensuring teachers are prepared to work in schools that contain high 
populations of students who live in poverty. They write that it is important to ensure educators 
can effectively teach all students including those from low-income households. We need to ensure 
we challenge our views on low-income students and ensure we are not treating them poorly or 
giving up on them when challenges arise regarding their education.  Teachers also need to have 
expectations that all their students can succeed and should not blame failures in turning in work or 
meeting standards on poverty but to look at one’s own teaching practices to ensure they are 
effective for all students (Ullucci & Howard, 2015, p. 3). They state:  
Immersed in the myriad negative data about children in poverty, we are concerned that 
teachers may adopt and maintain deficit and pathological thinking about the academic 
potential of students who come from impoverished backgrounds. (Ullucci & Howard, 
2015, p. 3) 
Creating healthy relationships with students includes having expectations that all students can 
succeed educationally. Believing all students have the ability to be learners makes for an authentic 
classroom environment.  
Strategies for Relationship-Building in Education 
Knowing the history of education and philosophies of education can assist educators in 
understanding their own approach to teaching and where relationship building fits into their 
classroom practices. Davis (2004) details the history of education and includes different 
educational philosophies and how they relate.  Davis (2004) writes, “In keeping with these 
movements, educational theorists began to argue that teaching did not need to operate in the 
service of the established social order. Rather, teaching could be emancipating, liberating, and 
empowering - a subversive activity” (p. 142). Learning is a complex system with no universal end 
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point. Students and teachers work together. In my classroom, the learner will partner with me in 
tandem along with their peers. These human connections are vital in the learning journey. Helping 
students understand that learning is not set in stone, that there are many ways to approach 
education and understanding will help aid in the effort to expand their naturally curious minds. 
Knowing that possibilities are endless can be empowering and exciting. Effective teaching is 
nuanced and full of possibilities as is explained through the philosophies based in the physical 
(Davis, 2004, p. 23). 
Social-emotional learning is an important aspect of building relationships in our 
classrooms. Social-emotional learning teaches skills to students that include self-management, 
self-awareness, empathy, compassion, and relationship making skills. Gutierrez and Buckley 
(2019) along with the Transforming Education organization created a guide to creating a 
classroom that centers social-emotional learning. Gutierrez and Buckley (2019) write, “One of the 
foundational components in our approach is Strong Relationships: Intentionally building 
connections with students, having a personal regard for them as individuals, and facilitating 
meaningful peer interactions” (p. 1). Educators must model this behavior to create a classroom 
environment that promotes healthy social-emotional skills. An important aspect of this is creating 
relationships with our students individually as well as giving them the opportunity to create 
relationships with their peers in the classroom. Educators should limit the focus on themselves 
and ensure they are creating a student-centered learning experience.  
By de-centering ourselves as educators, we ensure our students are at the forefront of the 
classroom experience. Creating positive relationships with our students is one way to de-center 
the teacher and focus on the student. Gutierrez and Buckley (2019) write:  
Strong, positive relationships between teachers and students in the classroom are 
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fundamental to promoting student engagement, social-emotional development, and 
academic growth.1 Teachers can foster such relationships by establishing personal 
connections with their students, making sure their students feel cared for and 
supported, establishing high expectations for student success, and providing 
constructive guidance to ensure their students are meeting those expectations. (p. 
2)  
It is vital to our students’ education for their teachers to make personal connections with them. 
Educators who take the time to get to know their students individually are creating an opportunity 
for their students to have a more enriching learning experience.  Gutierrez and Buckley (2019) 
give several examples of how to accomplish this in the classroom. One strategy includes 
checking-in with students frequently. Getting that personal connection with them on a regular 
basis is important (Gutierrez & Buckley, 2019, p. 3). Another strategy is to approach conflict in 
the classroom positively rather than punitively. Exhibiting an attitude with students that is 
positive and puts kindness first, affords them the opportunity to try better next time. Instead of 
being demoralizing, compassionate approaches to conflict can encourage our students to change 
their behavior (Gutierrez & Buckley, 2019, p. 3). Humor and having fun in the classroom are 
another example of building relationships with students (Gutierrez & Buckley, 2019, p. 4). When 
we show students that the learning experience can be fun and silly, we give them permission to 
relax and feel comfortable. Our students are individuals and unique, we should engage with them 
not as all-powerful adults with no flexibility.  
Educators will not be effective if they view themselves as having unlimited authority over 
their students. Educators must be aware of their power in a classroom setting. Freire (1968) writes 
that teachers should also be learners in their classrooms (p. 31). Learning from our students, our 
25 
 
peers, and ourselves as we teach is a valuable part of the learning process not only for our 
students but for ourselves. Freire (1968) writes, “When we live our lives with the authenticity 
demanded by the practice of teaching that is also learning and learning is also teaching, we are 
participating in a total experience that is simultaneously directive, political, ideological, gnostic, 
pedagogical, aesthetic, and ethical” (p. 31-32). Being authentic teachers means we learn alongside 
our students, which helps break down barriers between student and teacher. When our students 
see that we are lifelong learners, they will themselves see the value in learning and will trust us to 
guide them in this journey.  
 Fostering a safe space for classroom discussion is essential to creating relationships with 
students who trust us to guide them through talking with each other and us as educators. 
Gottschalk (1994) writes on this topic through detailing how to set-up the classroom to be 
conducive to discussions and relationship building which includes ensuring you are prepared to 
start the discussion, guide students through it, and end the discussion at an appropriate time. This 
research contends, “Preparation for a good discussion may also well include starting with material 
from students’ own experiences and interests. This immediate connection can make the rest of the 
study more accessible as well as more valuable” (Gottschalk, 1994, p. 7). Connecting with our 
students can lead to productive and meaningful discussions. This can also encourage students who 
are not as inclined to participate as they feel they have something to contribute. Planning for 
discussions needs to include knowing students, modeling how to have a discussion, preparing 
discussion questions to keep the conversation going, and ensuring all students can participate 
(Gottschalk, 1994, p. 7-8). There is much we can do as educators to ensure our classrooms have 
the tools available to have meaningful conversations with each other and ourselves.  
 We can draw from the skills of all our students. Bringing in what students know from their 
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culture and background can be an important learning tool. Moll, Amanti, Neff, and Gonzalez 
(1992) write that students have “funds of knowledge” which refers to, “...these historically 
accumulated and culturally developed bodies of knowledge and skills essential for household or 
individual functioning and well-being” (p. 133). We create meaningful relationships with our 
students when we see them as whole people who bring valuable information into our classrooms. 
When we get to know students, it helps us remove harmful stereotypes from our views on our 
students, which will also improve our curriculum. Moll et al. (1992) write, “...the teacher held a 
special status with the family that could help establish the trust necessary for the exchange of 
information” (p. 136). When we value what students bring to the classroom, we create more 
authentic relationships with them.  
 Seeing students as whole people helps teachers create meaningful curriculum. Berchini 
(2014) writes that challenging the status quo means interrogating our lesson plans and 
assessments to weed out those that are contributing to a structure of “busy work” which 
demoralize students and create a classroom culture where students are seen as numbers rather than 
whole people. Berchini (2014) explores what it means to be a thoughtful, culturally responsive 
teacher and educator. Berchini (2014) writes, “Thus, the ‘teacher’ in these home-based contexts of 
learning will know the child as a ‘whole’ person, not merely as a ‘student,’ taking into account or 
having knowledge about the multiple spheres of activity within which the child is enmeshed” (p. 
133). Berchini (2014) also writes that the opposite of this are teachers who know their students 
solely on their performance in the classroom. Resisting the assigning of “busy work” will show 
students that we care about their learning rather than just their grades. Creating a meaningful set 
of curricula is part of challenging the status quo to ensure we are creating a classroom culture that 
values students as individuals with unique skills and interests. This will enhance their learning 
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experience as they will not be subjected to cookie cutter lessons and assessments.  
Relationship-Building in English Language Arts (ELA) Classrooms 
 It is vital that ELA classrooms include intersectionality which can lead to strong 
relationship building with all students. Borsheim-Black and Sarigianides (2019) write that 
educators must let go of the notion that the only books they can assign are those of white male 
“classics” that have been traditionally taught in public schools (p. 18-19). Part of this process is 
ensuring our students understand the historical and social context of a text that centers the 
communities of Black, indigenous, Lantix, and people of color. Borsheim-Black and Sarigianides 
(2019) write:  
...we argue that representation alone is not enough; White readers sometimes 
misunderstand texts that represent racial perspectives that are different from our 
own. In these cases, English teachers need tools for helping students read 
differently. (p. 33) 
 Many times, students will misunderstand diverse texts which is something educators need to be 
aware of and scaffold for (2019, p. 33). We also need to challenge the idea that whiteness is the 
norm. We need to fight the urge to be “color blind” and ensure we are providing opportunities for 
reading, writing, and consuming texts that are inclusive of all, highlighting the different 
experiences of all people.   
 Broadening the scope of English Language Arts will contribute to inclusivity in ELA 
classrooms. Greirson and Nokes (2010) write that including texts that relate to the lives of 
teenagers can assist in creating a classroom community that is student-centered and puts 
relationships at the forefront (p. 124). When students can see themselves in the texts they are 
assigned, they are able to make connections to ELA content in a deeper, more meaningful way. 
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Grierson and Nokes (2010) give an example of one teacher who worked to reimagine literacy for 
her ELA classroom. Grierson and Nokes (2010) write of what they observed with this teacher and 
a novel she chose for her class: 
This novel, however, has been carefully selected to meet the needs of Mrs. 
Costello’s students. It tells a rich story in adolescent relationships, problems, and 
decision making. Students read about young people their age making life-and-
death decisions about friends, struggling to get along with parents. . .. (p. 123)  
Being intentional about creating relationships with our students will allow us to better understand 
which texts will speak to our students on a deeper level. We will be able to understand which 
texts our students will be able to relate to. We will also be able to understand which texts to 
assign our students so they learn about worlds and cultures they may not be familiar with. When 
we reimagine what ELA can encompass, we create opportunities for our students to relate to the 
content area which will have an impact on them personally and in other aspects of their lives.  
 Furthermore, what we read is a part of our identity. In addition, what, where, who, and 
why we read are all aspects of that identity. Our students are no exception. Our students will come 
into the classroom with academic identities that either help or hinder their learning journey. Some 
students may view themselves as hard workers who have the ability to learn. Other students may 
see themselves as goof-offs who are not able to learn. These identities may have been shaped by 
adults in their lives who have given them messages, some problematic, that they have 
internalized. Buehl (2017) writes that ELA teachers have an opportunity to get to know their 
students and help them think critically about their identity. Buehl (2017) writes, “...we can play a 
significant role in these dynamics of identity formation. Academic identities can be fluid rather 
than static, and the instructional context can make a dramatic difference for developing and 
29 
 
shaping students’ conceptions of themselves as readers and writers” (p. 8). Part of our relationship 
building needs to include understanding our student’s reading identities. We should also learn 
their academic identities in general to understand why they may have certain attitudes about 
school, and even English Language Arts. Having this knowledge will allow us to know if we need 
to employ certain strategies to encourage them to try to reshape their identities surrounding 
reading and writing. Understanding which academic identities our students lean towards will be 
helpful (liking math more than ELA for example). We can act as mentors to students to encourage 
them to find ways to be excited about reading and writing. These skills will help them in all 
disciplines.  
 Wilhelm and Smith (2016) focus on the importance of understanding what teenagers are 
reading and what types of literature excites them. There is value in students finding pleasure in 
reading. Wilhelm and Smith (2016) studied this idea with teenagers in high school. In this study, 
it was found that having fun with reading and play are essential to students being excited about 
literature and reading (Wilhelm & Smith, 2016, p. 27). In order to know what excites students 
with literature, we must know them individually. Wilhelm and Smith (2016) also discuss the 
importance of encouraging students to get book recommendations from those they are close with. 
When our students feel connected to us as educators, they will be more likely to trust our 
recommendations. Finally, Wilhelm and Smith (2016) talk about the importance of our students 
finding pleasure in doing the work of finding deeper meanings in texts. When students can learn 
to relate to texts and it is exciting and empowering (Wilhelm & Smith, 2016, p. 29). When we 
know our students individually, we will be able to find texts they will relate to.  
 On the flipside of reading, we can empower students in the field of ELA to understand that 
writing can be a powerful tool for them in their lives. Read, Landon-Hays, Martin-Rivas (2014) 
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write that persuasive writing can be empowering for students as this writing applies to many 
aspects of their life and future career (p. 469). Read et al. (2014) write of the importance of giving 
feedback to students on their writing. Classrooms can be a safe place for them to practice writing 
and experience with their own unique style of writing (Read et al, 2014, p. 470). Providing 
feedback to students can help form relationships with them as we get to know their identity as 
writers. They will also begin to trust us as mentors as we are providing them with guidance on 
how to improve. In addition to providing feedback, students benefit from modeling (Read et al., 
2014, p. 475). Read et al. (2014) display the importance of teachers and students working 
together. They write, “This [IMSCI] scaffolded instructional model takes advantage of the 
reciprocal nature of the reading and writing processes” (Read et al., 2014, p. 476). Ensuring we 
empower students to write and edit based on our feedback and modeling helps minimize anxiety 
and shows students they have the ability to write persuasively and otherwise. Any time we build 
students’ sense of self-efficacy, we increase their sense of self and identity and create more robust 
opportunities for success in their own learning.  
Being culturally responsive in English Language Arts classrooms is a vital part of 
relationship building. Smith (2020) followed the instructional approaches of an award-winning 
Asian-American teacher, Mr. Wang. Smith (2020) detailed why Mr. Wang was so successful with 
his students throughout the year. Mr. Wang prioritized culturally responsive pedagogy which 
contributed to creating strong relationships with his students (Smith, 2020). Smith (2020) writes 
about teachers who are culturally responsive in their pedagogy: ...they do not negate students’ 
home cultures, languages, and dialects. Instead, they help students to navigate the requirements of 
the academy (i.e., culture of  power (Delpit 1988) while also maintaining their own sense of self 
and questioning the implications of the status quo. Empowering students to think critically about 
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what is seen as acceptable in society is important in showing our students that we not only care 
about them as individuals but we care about their ability to challenge the status quo.  
It is important to teach students that no form of language is “bad.” Instead, we should 
teach students that there are different functions for different types of language. This is part of the 
relationship building process in our classrooms. Teachers should avoid making their students 
think negatively about the way they speak. Treating our students as individuals and with genuine 
respect means helping them understand that language can be used in different ways. Educators 
can teach students that there is a place for academic language and that academic language can 
empower them to feel confident in academic spaces. Gottlieb and Ernst-Slavit (2014) write that 
academic language helps students think and act as the type of learner they need to be in a 
classroom, which could include: historian, writer, mathematician, scientist (p. 3). Knowing 
academic language can help students achieve academic goals, however, this form of language is 
not better than any other forms of speaking and writing.  Gottlieb and Ernst-Slavit (2014) “A 
language rich environment that surrounds students with oral and written discourse can be a 
stimulus for ongoing student exchange and engagement in academic conversations and writing for 
a variety of purposes” (p. 16). Surrounding our students with many forms of language is 
important to their growth and development. Knowing our students’ goals can help us understand 
where we can help them gain proficiency or mastery levels of understanding.  
 Another aspect of relationship building is helping our students learn self-regulation skills. 
These skills can be beneficial specifically for ELA classrooms as reading and writing requires 
much self-regulation. Zorro (2019) followed 18 students in their ELA classrooms. Zorro (2019) 
looked at, “...four principles that worked positively in the promotion of self-regulation in this 
socially and culturally diverse sample of instructors and students, namely: (1) addressing needs, 
32 
 
interests and beliefs; (2) setting goals; (3) scaffolding learning; (4) providing quality feedback” 
(p. 33). Building relationships with our students includes more than knowing them as individuals. 
Educators who address needs, prioritize individual goal setting, and differentiate learning will aid 
in strengthening relationships. Educators also need to take time to provide meaningful feedback 
that shows students how they can meet or master standards.  
Conclusion 
 The literature reviewed above shows that relationship building is an essential component 
of an equitable classroom environment. Knowing students as individuals aids in educators being 
able to backwards design their curriculum as they know where students are at in their 
knowledgebase. This ensures teachers can scaffold and differentiate instruction to meet the needs 
of each member of the classroom. Being aware of racist approaches to discipline is also an 
important part of the research. Educators must be intentional with how they interact with students 
of all backgrounds, cultures, and race. Educators must also be intentional with how they manage 
their classrooms. The literature review shows evidence of the importance of these antiracist 
approaches. Given the findings of this literature review, the next chapter will explain the methods 
and procedures that I used to study relationship building in the classroom and how this benefits 
students. I use qualitative data to support my findings.  
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Chapter 3  
Research Methods 
           The methods of inquiry for this study focused on the principles and practices of action 
research, using self-study aligned with professional teacher standards, teacher artifacts, supervisor 
and coordinating teacher observations, and journal entries as a means of data collection.  I will 
begin with a review my research questions. Then I will review the choices and purposes of data 
collection that helped to highlight my instruction and means for searching for improvement. 
Third, I will detail my context for the study, methods of data collection protocols, maintaining 
credibility and trustworthiness of the data, and acknowledge my limitations as a researcher. I will 
then discuss the benefit of action research principles to establish the foundation for this study’s 
method of inquiry. Finally, I will present the procedures used for studying my practice, while 
providing data and analysis that speaks to adaptations and adjustments made to my instruction as I 
implemented this study. 
Research Questions 
           My focus for this research was regarding relationship building between educators and 
students. Specifically, I examined research on differentiation and culturally responsive pedagogy, 
relationship-building strategies for educators, and information on what can be done specifically in 
English Language Arts classrooms.  This focus aligned with the following INTASC Standards: 
learning development, application of content, instructional strategies, and professional learning 
and ethical practice. I considered how studying my own practice in line with INTASC Standards 
could improve my own instruction and therefore, student learning. My purpose of this study was 
to ascertain how educators and researchers have learned about how effective teachers build 
relationships to improve their teaching.  The research question (s) for this study were: 
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1. How have my differentiation strategies and inclusion of culturally responsive pedagogy 
changed throughout my teaching?   
Data gathered from a focus on this question was used to test how these practices changed 
from the start of my teaching practice to the end of the study. I wanted to see if I started with 
incorporating culturally responsive pedagogy and if this increased throughout my time teaching, 
lesson planning, and working with students. I noted each time I presented a text that fell into the 
category of being culturally responsive.  
I also gathered data on my differentiation strategies. I tracked how many times I used 
differentiation techniques in my lesson plans. I wanted to ensure that I was considering the unique 
needs of each of my students. Learning styles and abilities vary throughout my classes so 
ensuring I am incorporating differentiation techniques consistently and not just with a handful of 
lesson plans or activities was important to me during this research project.  
2. How have I enhanced my strategies for relationship-building throughout my teaching?   
Data gathered from this question was used to validate if I continued to improve the 
strategies, I implemented in creating and maintaining relationships with my students. I wanted to 
ensure I was not only including relationship-building activities and strategies but that I was 
improving upon what I had built.  Noting where my strategies were enhanced showed me what 
other opportunities, I could take in ensuring I was continuing to evolve as an educator in this area 
of my teaching practice. I wanted to track if I was including relationship-building opportunities 
not only in my community-building activities but also in teaching of content. When I assign 
writing activities, am I including opportunities to get to know my students? Am I including 
opportunities for students to get to know me as well as their peers in class? These are questions I 
asked myself as I planned and as I reflected on my lessons, activities, and assessments.  
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3. How have I integrated ELA-specific relationship-building strategies with my students?   
Data gathered from a focus on this question was used to describe where I integrated 
relationship-building strategies that were specific to the content area of English Language Arts. I 
wanted to ensure I was not just building relationships in a broad way but in a way that connected 
to my content area. I reflected on when I included these strategies when assigning reading and 
writing assessments. I reflected on when I included these strategies when doing activities in class. 
How was I creating opportunities for students to write about themselves? How was I creating 
opportunities for students to share with each other and share with myself? Which technology tools 
did I utilize to create a community space that allowed students to share about themselves in the 
context of our unit focuses? All of these questions helped me ensure that I was showing students 
that they can build relationships in the classroom through our assessments. That our assessments 
and activities are not purely to learn the content but to form relationships with those whom they 
are learning with and from. I wanted to ensure my classroom was one that incorporated 
relationship building as a regular part of the classroom which means these strategies needed to be 
part of my ELA curriculum. 
INTASC Standards 
The INTASC standards are meant to guide educators in their goals to enhance student 
learning. These standards transcend content area and grade level as they pertain to students of all 
levels in all content areas. Using these standards to monitor my growth as an educator allows me 
to have specific principles to guide my instruction and reflection.  As I integrate these standards 
into my research, I am able to understand how my teaching practices are elevating the classroom 
experience for my students. 
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  The standards I am focusing on for the purposes of this study include learning 
development, application of content, instructional strategies, and professional learning and ethical 
practice. Learning development includes understanding individual learners in the classroom and 
how their learning styles both vary and match others in the classroom. The only way to achieve 
this is to know students individually and build relationships with them. The other important piece 
of this standard is to ensure the educator is challenging students in developmentally appropriate 
ways.  
 In the application of content standard, I wanted to ensure I was aiding students in their 
growth within the scope of critical thinking skills. Engaging their creativity requires that I know 
what fuels their creative minds. I also need to be able to impact how their critical thinking skills 
will enhance their ability to make a difference in their community and in society.  
 Instructional strategies encourage educators to vary their instructional strategies. This 
helps students understand how they connect to the content we are teaching. This also allows 
students to apply their critical thinking skills. Knowing which instructional strategies will 
encourage specific students to engage in critical thinking involves knowing students as 
individuals and building strong relationships with them.  
 Finally, with professional learning and ethical practice, I can ensure I am being reflective 
after each teaching experience. Knowing that my choices not only affect my students but their 
families, friends, and the community at large keeps in perspective why my choices matter. 
Reflecting on how I am strengthening my relationships with my students will allow me to better 
partner with them to enhance their learning and growth which will in turn benefit the community.  
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Methods and Procedures 
           Because my purpose was to describe my own teaching practice as well as how I use data 
to improve my own practice in line with the INTASC professional standards, it was important to 
choose a method that could account for both what the standards are for teachers and how I was 
paying attention to my own practice through data collection to improve it. Accordingly, this study 
was designed as an action research study.  Action research allowed me to be actively reflective on 
how my teaching practice was evolving and growing. This prevented me from becoming stagnant 
in my lesson planning and strategies. 
By focusing my research on my own practices, I am able to focus on where I can make 
improvements and where my opportunities for growth are. Through journals, analyzing lesson 
plans, and feedback from my supervisor and coordinating teacher, I can track how I am 
progressing. I can continually ask myself if I am creating an inclusive and engaging learning 
experience for students. I am able to continually ask myself if I am building strong relationships 
with my students. I am able to continually ask myself if I am choosing texts that relate to my 
students as individuals. When I identify areas that have opportunities for growth, I can 
immediately apply them to my practice. Analyzing my own skills and techniques means I can 
adjust what I am doing the very next class.  
Action research is an approachable way to reach my goals as an educator. Priesman (2007) 
writes, “Action research is friendly because it enables you to find a relevant area of interest, 
develop reflective practice, create positive change, and improve the lives of your students” (p. 
102). We have a duty to ourselves and our students to be reflective on our teaching practices. 
Action research is one way to do this.  
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As teachers, we are the experts on our own approach to learning and relationship building. 
We know what our classrooms need. Action research can empower educators to take action on 
something that is important to them in the profession. Gould (2008) writes:  
Action research is based on the assumptions that teachers work best when they themselves 
identify relevant issues; teachers are more effective when they examine and assess their 
own work and then consider ways of working differently; and teachers will provide help, 
support, and encouragement by working collaboratively. (p. 6) 
Examining our own work is vital to our understanding of how we can better partner with our 
students and peers to elevate the learning experience for everyone. Learning from our own 
successes and challenges helps us find patterns and be able to identify when we are making 
progress. This is a benefit of action research in our own classrooms we will be continually 
learning from our work with our students.  
Data Collection 
The basic steps in action research are 1) identify a topic or issue to study, 2) collect data 
related to the chosen topic or issue, 3) analyze and interpret the collected data, and 4) carry out 
action planning, which represents the application of the action research results. Data collection in 
an action research project typically is related to the topic or issues and provide answers pertinent 
to the research questions.  As Padak and Padak observe, “Any information that can help you 
answer your questions is data” (1994). Therefore, I used a variety of data collection tools related 
to my topic to ensure the validity of my results. Furthermore, I adhered to the following four 
characteristics in determining the data I would collect for my study, 1) anonymity of students, 2) 
comparison in data collection was built in so that the results could be judged against themselves 
both before and after the intervention period, 3) aspects of performance to be examined were 
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identified prior to data collection so that the information was relevant and connected to the 
research questions, and 4) a variety of data was collected so that different aspects of the topic 
could be brought to light (Padak and Padak, 1994). Finally, because I was studying my own 
practice while I was in the middle of said practice, I acknowledge the “spiraling nature” of data 
collection in action research (Padak and Padak, 1994). By focusing on data in connection to my 
research questions, my attention tuned to other pieces of data that emerged in relation to my 
questions. These emergent data pieces were included as part of the study as they had relevance to 
my research questions.  
Because my research questions focus on relationship building in the classroom, I chose to 
collect data that would provide information about how my practice and the interventions I 
identified aligned with the research topic.  The types of data I chose to collect are described next.  
Journal Entries 
The first type of data I collected was journal entries. These journal entries started in 
January 2020. I wrote reflections after each time I taught any part of a lesson. I reflected on how I 
was building relationships during teaching. I hope to learn if I am building relationships and if 
that is enhancing learning in the classroom. I think this data fits well as it allows me to reflect on 
how my relationship building strategies are creating an equitable classroom if they are at all. I can 
also evaluate where I need to build in more strategies or change the ones I have attempted. 
Reflection is an important part of being an educator and by doing this formally for this research 
project, I am able to document my progress throughout the school year.  
Lesson Plans 
The second type of data I collected was analyzing my lesson plans. By analyzing my 
lesson plans, I hope to be able to identify when I use relationship building strategies and how I 
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build upon those strategies in the following lessons. I understand my lesson plans need to 
integrate relationship building strategies and I hope to learn about my own practice in including 
these into my daily curriculum. I hope to learn if I increase my relationship building strategies 
throughout my planning or if they stay the same. I also want to reflect on how effective these 
strategies are in building an equitable classroom experience for all students.  Because of the 
COVID-19 pandemic and teaching on Zoom, I want to analyze whether I included successful 
strategies for an online learning environment.  
Observations 
The third type of data I collected is information in my observation forms that were 
completed by my cooperating teacher and my supervisor from Western Oregon University. My 
cooperating teacher is at the school where I am student teaching. She has been mentoring me 
since September 2020 when I started observing in her classroom. Starting in January I started 
taking on small pieces of the lesson to teach. I gradually was given more responsibility in lesson 
planning and instructing students over Zoom. My cooperating teacher observed my twice and 
wrote observation feedback which I was able to review. This feedback is valuable for me to study 
because it includes observations from a teacher who has been working as an educator for over 15 
years. My supervisor is a Western Oregon University employee who was assigned to me in 
January. This individual also observed me twice and gave observation feedback. I hope to gain 
insight into what my supervisor observed in terms of my relationship building strategies and their 
effectiveness in my classroom.  
Context of the Study 
 The location of my study is in a medium size high school in Oregon in the Willamette 
Valley. The school serves grades 9 through 12. Currently the class sizes range from 11 to 23 
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depending on the content area. This is due to the COVID-19 pandemic and the limitations on 
number of students we can teach. Students were broken up into cohorts and have core content 
areas for only 2 quarters of the year instead of the entire year like in previous years.   
 The school has PLCs by department and grade level. There are meetings once a week for 
English Language Arts 9th grade which is the grade level I worked with for this study. Educators 
meet once a week to share ideas, information, and to work on curriculum. Teachers are not 
required to follow a set curriculum but there is collaboration between teachers to support one 
another.   
 The student occurs during the COVID-19 pandemic in which schools in Oregon went to a 
comprehensive distance model of instruction. At the school in which I taught; classes were taught 
on Zoom two days a week for eighty-five minutes each. Two days a week classes were self-paced, 
and students had instructions they followed from teachers in the online system, Canvas. For the 
self-paced, or asynchronous, classes, I created Google slides that had all the materials and 
instructions students would need to successfully complete the work.  
Participants and Details on Self 
 Because this study was designed using an action research approach, the main participant 
in the study is myself, as the teacher. As my learning progressed throughout my student teaching 
program, I became interested in a number of ideas that would help me to improve my instruction. 
Ultimately, I decided to focus on the main research areas outlined in my research question. To 
lend credibility to the results I will share from my self-study of my practice, it is important to 
describe my role in the classroom where I teach. In this section I will focus on describing my own 
classroom and my role as the teacher.  
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 I have been in the classroom since September 2020. I started in the classroom as an 
observer, watching my coordinating teacher as she instructed. I then took on a role teaching small 
parts of each lesson that my coordinating teacher planned. In March 2020, I planned a unit on 
short stories and I taught for four weeks the lessons that I planned myself. I am not the full-time 
teacher for English Language Arts 9 in the classroom I started by observing.  
 I created this study on my own. I partnered with my coordinating teacher on instruction 
ideas and direction. I was able to gain knowledge and understanding on lesson plans but 
ultimately wrote them on my own and instructed without the help of my coordinating teacher. 
Through this process I continued to take notes on my instruction and planning.  
 I started to see the importance of relationship building as I observed the classroom in 
September. Because we were in an online environment, this was especially difficult to figure out. 
It is much harder to connect with students when we cannot see their faces. I saw a need to build in 
intentionally relationship building strategies that would captivate students and encourage them to 
participate and share. This knowledge would be able to extend into in person instruction so it was 
valuable even if it is not the way I will be teaching going forward, once we are in person full time 
again.  
How I Studied My Teaching 
I took notes each day of teaching starting in January 2020. These notes became more 
frequent as I started teaching more on my own instead of simply observing my coordinating 
teacher. I wrote these reflection notes when each class period ended so the experience was fresh 
in my mind. I would review all of my notes at the end of the school day to summarize and reflect 
further to understand where I needed to adjust my lesson and strategies for the next day of classes. 
While I reviewed my notes, I had the ability to understand where I needed to add more 
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relationship building strategies or adapt the ones I previously thought would work well but ended 
up not in practice.  
I also reviewed my observation feedback after obtaining from my supervisor and 
coordinating teacher who did two observations each during the time of this study. Looking at this 
feedback and taking notes on it was important in being able to see what others were noticing as 
they watched me instruct students. Learning from those who have experience in this field was 
important in understanding where I needed to change my tactics. My supervisor and coordinating 
teacher were both dedicated to helping me improve upon my skills and they both gave detailed 
notes after each observation.  
I also chose to examine my lesson plans and find where I included relationship building 
strategies. My goal was to find where relationship building strategies occurred in my lesson plans 
and how often. If I found this was not frequent, I needed to reflect on why and where I needed to 
improve upon what I already had in place. If it was frequent, were they effective strategies? Did 
these strategies lead to equitable classroom experiences for my students? These are questions I 
was able to answer by reviewing my own lesson plans for relationship building strategies. The 
next chapter will focus on my findings and the data I collected.  
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Chapter 4 
Presentation and Discussion Findings 
 As I detail in Chapter 3, my data collection focused on qualitative research conducted on 
my own teaching practices and the evolution of those practices during the 2020-2021 school year 
as part of my Western Oregon University graduate practicum. Because of the COVID-19 
pandemic, graduate students were limited in how we could conduct research. Qualitative research 
was the avenue that was necessary in studying my own practices in the classroom and how my 
lesson plans were crafted. The following sections detail the results of this qualitative research. 
The research questions I asked included the following: 
1. How have my differentiation strategies and inclusion of culturally    
  responsive pedagogy changed throughout my teaching? 
2. How have I enhanced my strategies for relationship-building throughout   
  my teaching?  
3. How have I integrated ELA-specific relationship-building strategies with   
  my students? 
I used these research questions as I studied my lesson plans, journal entries, and official 
observations conducted by my Western Oregon University supervisor and coordinating teacher 
whose classroom in which I was student teaching. Table 1 (Braun and Clarke, 2006) explains how 
I conducted my research.  
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Table 1 
Data Analysis Steps              
           
Phase 1. 
Familiarize 
myself with 
data 
Begin journal of thoughts concerning themes and any “surprises” of information 
Gather and review lesson plans.  
Gather and review observations from coordinating teacher and Western Oregon 
University supervisor.  
Phase 2. 
Generate 
initial 
codes 
Organize date into meaningful groups with research questions in mind.  
Manually code with notes in transcribed text 
Begin digital code book, collating data within groups 
Code for all potential themes 
Note tensions & inconsistencies of codes in digital diary 
Phase 3. 
Search for 
themes 
Organize codes into potential themes using digital table 
Note thoughts on relationships between the emerging themes in journal entires 
Note any potential sub-themes in journal entries 
Add a miscellaneous section in digital code diary for any seemingly unrelated 
code 
Phase 4. 
Review 
themes 
Revise table of potential themes, considering internal homogeneity and external 
heterogeneity 
Read collated data extracts for each theme, checking for coherent pattern 
46 
 
For extracts with no coherent pattern, re-examine theme and related coded data 
for sub-theme or renaming of theme 
For themes where coherent pattern exists, examine for individual theme validity 
in relation to entire data. 
Examine transcripts for any missed data extracts needing coded for theme 
Re-read entire transcripts for any new themes that may have been missed 
Stop when no more substantial and relevant themes emerge 
Examine how themes fit together in relation to research questions and note 
thoughts and considerations in journal 
Create thematic map 
Phase 5. 
Define & 
name 
themes 
Adjust digital table of them to organize collated data extracts within each theme 
for consistency 
Identify relative narrative for each theme in the journal 
Write a detailed analysis for each theme, to include individual relevance and 
how that relates to overall analysis and answers the questions of this research 
Examine written analysis for any excessive overlapping of themes 
Examine each theme for any sub-themes needing to be identified and explained 
For each theme, describe scope and content in no more than two sentences, 
adding potential names to each theme 
 
Phase 6. Write an analysis within and across themes 
Assure there is written evidence within each theme with related data extracts 
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Write the 
thematic 
report 
Choose vivid and relevant extract examples for each point of evidence in 
answering research questions 
Create analytic narrative that incorporates evidential answers to each research 
question 
 
Data Analysis of Research Question 1  
How have my differentiation strategies and inclusion of culturally responsive pedagogy changed 
throughout my teaching?  
 To find the answer to this question, I analyzed my journal entries, lesson plans, and 
feedback I received from my supervisor and coordinating teacher. Appendix A includes a table 
with all of the dates and quotes from my journal entries as well as the themes I found in each 
journal entry while conducting my research on my own practices. Appendix B has copies of 
several of my formal observations which includes feedback from my supervisor and coordinating 
teacher. Appendix C has copies of the lesson plans that I reference in my findings below. 
         My supervisor observation on 3/9/2021 reflects my ability to differentiate in the 
classroom. The full document which includes the information in Figure 1 can be found in 
Appendix B. 
Figure 1 
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My supervisor states that I do a good job ensuring the needs of all learners are met. This indicates 
that I know what the strategies are that lead to effective differentiation. How did I put this 
knowledge into practice? The following paragraphs will detail my answer to this question looking 
at my journal entries as well as lesson plans and lesson materials. 
 My journal entries in February and March show that while I had culturally responsive 
texts as part of my instruction, my confidence while instructing was deficient. On 2/24/2021, I 
wrote, “Afternoon class: Need to work on not talking over myself as that will be confusing for 
students, especially those that are struggling to understand content” (Appendix A). On 3/3/2021 I 
wrote, “I felt like my teaching was choppy and not confident. I took a lot of time explaining 
things” (Appendix A). At this time, I was unable to add to my lessons as I learned through each 
interaction with my classes. I was stagnant and unable to adjust strategies and approaches to 
content, instruction, and interaction with students. I followed what I planned for the day and had 
trouble even explaining what was planned. Later in that same journal entry I wrote, “Need to 
remember student’s nicknames that they prefer to go by. Need to empower them to answer their 
own questions about class procedures that we have been going over since the start of the term” 
(Appendix A). It was hard for me at this time to improvise in the moment in my classroom. I had 
a planned text, instruction ideas, and needed to follow this plan as-is because I was lacking the 
confidence to adapt, add to my instruction, and be innovative in how to improve for the next class 
period. I struggled to guide students through the learning in a flexible way as I was learning how 
to simply get through what I had planned for my lesson. 
 Figure 2 shows that while I was teaching My Name by Sandra Cisneros during a short 
stories unit I was in charge of, I had students reflect on several prompts I crafted regarding my 
students’ names and if they believe names connect to our identity as individuals. This shows that I 
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had presented a text that connects with students and their identities. What I was lacking, however, 
was the confidence to explain this activity in an engaging way. I often fumbled through 
explanations and directions. Having a culturally responsive text is only one important part of 
instruction. Being able to confidently instruct students on the text is the other vital part of 
instruction and learning.      
 
Figure 2 
 
 My journal entries starting towards the end of April show that as my confidence grew, my 
culturally responsive strategies became more effective. On April 20th, 2021, I wrote, “Still feeling 
confident in my instruction. We started our poetry unit, and I used a haiku from a Japanese 
internment camp survivor” (Appendix A). This passage shows I was able to integrate culturally 
responsive text and teach it with confidence. The next day I included another text to accompany 
the haiku. It was a free verse poem speaking to the experience of the black community after 
former police officer, Derek Chauvin, was found guilty of murdering George Floyd, a black man. 
I wanted to include this additional poem to speak to modern experiences of non-white 
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communities using poetry to speak truth to power. Figure 3 shows the slide where I presented this 
poem on April 21st, 2021. Earlier journal entries suggest that I was not able to integrate new 
content at the beginning of the year when I was less confident in my instruction. The addition of a 
poem that spoke to current events was a way to differentiate for students that needed further 
connections to themselves and poetry. Seeing a variety of perspectives allows for more students to 
connect with what I am instructing. 
Figure 3 
 
As I got to know my students more as individuals, I was able to integrate more culturally 
responsive texts. As I continued with my poetry unit, I realized my students were really 
passionate about music. I decided to use a poem by Tupac called, “The Rose That Grew From 
Concrete.” This poem is about persistence and working towards your dreams. This is a topic my 
students have the ability to relate to. Studying a poet like Tupac allowed students to see that 
musicians are poets and many write their own songs and poetry. I had not been planning on 
teaching this poem as part of the unit, however, as I got to know my students, I started to 
understand that integrating unique texts that are not traditionally taught in a classroom setting 
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would be a way for students to be engaged with the content. Figure 4 shows one of the slides 
where I presented this poem.  
Figure 4 
 
Data Analysis of Research Question 2 
How have I enhanced my strategies for relationship-building throughout my teaching?  
 In looking at my lesson plans and formal observations, I found that I was able to build 
relationships with my students through the strategies I implemented. In my short stories unit, I 
had 6 strategies over 3 weeks. Many of these were specific to English Language Arts. Some of the 
strategies were broader provided opportunities for students to not just learn content but also focus 
on learning about each other.  
 My first formal observation with my coordinating teacher (see Appendix B) states that my 
strengths were in relationship building and creating a safe classroom community where students 
felt comfortable sharing and discussing. At this time, 3/3/2021, we were still learning together via 
Zoom two days a week rather than being in person due to the COVID-19 pandemic. Because of 
students needing to learn in a virtual environment, it was vital that I came up with effective 
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classroom community building activities that would work over Zoom screens. Figure 5 shows this 
feedback from my coordinating teacher after one of her observations of me instructing. 
Figure 5 
 
In this figure, my coordinating teacher states that I provided a low-risk community building 
activity that prepared them for activities later in the class that included sharing with their peers. I 
did this with technological strategies as shown in figure 6 below. 
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Figure 6 
 
In this activity, students were asked to collaborate together in a Zoom breakout room with 3 or 4 
of their peers. Students were to discuss what each one of them were passionate about and find a 
common interest in their group. Students were to display the interest that connected their group by 
creating a “digital license plate” where they used symbols, letters, pictures, and numbers to 
represent their shared passion. Being able to collaborate with peers in a smaller setting was 
important in allowing them space to share about themselves with fewer people listening. I had 
been with this group of students for a couple weeks and I had previously observed that students 
were feeling uncomfortable sharing in the larger Zoom classes. Students talked more and 
collaborated better when they were in breakout rooms and had an opportunity of a low-stakes 
activity with peers. I decided to do this with relationship-building activities and not just activities 
that included content from class.   
 After around 10 minutes of working in breakout rooms, students came back to the main 
Zoom room. Once back together as a class, one student from each group shared what their peers 
came up with and how their license plate represented them as a team. The students that felt more 
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comfortable talking in front of the group had the opportunity to practice this skill as they shared 
what their group created. In this activity, students were able to engage in a fun activity that spoke 
to their personal interests. This allowed them to get to know each other and allowed me to get to 
know all of them better as they shared their creations with the whole class. Doing activities like 
this allow students to form a relationship with me which can lead to a safe and engaging 
classroom community.  
         My formal observation by my supervisor on 3/9/2021, shows that I create a safe and 
welcoming learning environment. Building a safe and welcoming learning environment was a 
priority for me as an educator from the start of my practicum, even if I felt less confident in the 
beginning than I did in subsequent weeks. Figure 7 shows part of the observation my supervisor 
wrote. The entire observation can be found in Appendix B. 
Figure 7 
 
My supervisor reports above that I ask students about their weekend and that I comment on what 
they are sharing. I show interest in who students are as individuals. This is a simple yet effective 
way to get to know students and start to build rapport with them. This was important especially in 
a virtual environment where you have to get more creative with how to get students to share with 
each other and yourself as the teacher.  
 Once my confidence grew, I began to think of different ways to build relationships with 
my students.  We were still learning over Zoom in March and it was a challenge at times to build 
relationships with students as many of them did not have their cameras on during class. Through 
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my learnings in graduate school and in collaborating with my coordinating teacher, I was able to 
get creative on multiple occasions. On March 18th I wrote: 
I felt more confident today when I was explaining and answering questions. I also 
asked students to put in the chat one of their favorite bands lately (this was to tell 
me they had finished their work) … I am going to use this music to add to the 
playlist I play when students enter the classroom. (Appendix A) 
Becoming more confident in my instruction made room for innovation in how to build 
relationships with my students. Thinking of ways for them to feel connected to me and to their 
classmates became easier as I was more confident in the classroom. Even something as simple as 
knowing what music my students like can add an element of connection in the classroom. When 
students hear their favorite songs played as they enter the Zoom classroom, the know that their 
teacher cares about them and remembers what they are passionate about and what makes them 
happy as individuals. 
         My journal entries in April reflect our transition to in person instruction after months of 
Zoom instruction starting in September 2020. In April 2021, students were able to return to the 
classroom two days a week. The other two days they would continue to complete asynchronous 
work, meaning they would complete work I assigned on their own time those two days they were 
not in person. My journal entry on April 14th states: 
I am so much more confident now that I have been in person through several 
classes! Being able to see students in person is really helpful in knowing what 
their needs are. We did more with name tents, and I gave them time to read the 
note that I wrote to them in the previous class. (Appendix A) 
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Name tents are a low stakes in-person activity that allow students to not only reflect on 
themselves, their goals, and their interests, they also allow students to write to their teacher and 
get responses back. Students are given a piece of paper that they fold in half. On the front, they 
write their name and answers to a couple questions that tell me where they went to middle school, 
what they are passionate about, and what they are looking forward to in the next couple of 
months.  This is a strategy I used to get to know my students better as individuals. Once I had a 
better understanding of their cultural backgrounds, personal experiences, academic challenges, 
and strengths, I was better able to be connected with them and for them to feel a connection with 
me. Name tents were one way I did this. 
 Virtual instruction led to me building a skill of getting creative with how I engage with 
students. Bringing that innovation in person showed me that I can connect with students no matter 
how we are learning together. There are ways to interact with students showing them that I care 
that does not include content or new learning about English Language Arts. Showing students that 
I care about their passions as individuals was one way that I did this.  
Data Analysis of Research Question 3 
My third research question is how have I integrated ELA-specific relationship-building strategies 
with my students? 
 I analyzed my lesson plans to answer this research question. In my short stories unit, I 
found that in a span of three weeks, I was able to integrate one relationship building strategy in 
each person class two days a week. This totaled six relationship building strategies. Many of these 
were related to English Language Arts as I had students read texts and reflect on their connections 
to the text. Texts include short stories, poems, and music lyrics. 
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 In Lesson 1 of my short stories unit, I introduce the short story, My Name, by Sandra 
Cisneros. As part of our work with this short story, I assigned students an assessment that asked 
them to use My Name as a mentor text to guide them in writing about their own names and how 
their names do or do not impact their lives. I also asked students to explain if their names are tied 
to their identities. This can be seen in figure 8 below. Full lesson plan is in Appendix C. 
Figure 8 
 
In this example it is clear that I have thoughtfully integrated English Language Arts specific 
relationship building strategies. I included an opportunity for students to connect with the text we 
read by reflecting on their identities, how their identities are shaped, and how that is reflected in 
the power or lack thereof of their names. This was assigned during out in person day and then 
students worked on their reflections during their asynchronous day. The next day, students shared 
parts of their writing in Zoom class via a Google Jamboard, which is an online application that 
allows students to work in the same document at one time. Students were able to copy and paste a 
couple sentences of their reflection in the Jamboard and then talk about what they wrote. I had 
access to view their entire writing in their digital spirals they turn in periodically during each 
unit.   
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         One of the formal assessments I assigned during my short stories unit was for students to 
write about a connection to their own identity they found in the short story, My Name. Figure 9 
shows part of the assessment instructions. The full assessment can be found in Appendix C. 
Figure 9 
 
This assessment allowed for students to find connections to themselves in the text by completing 
a Says, Means, Matters table that includes a quote from the text, what that quote is saying, and 
how it connects to their identity. It was an opportunity for personal reflection while also citing 
evidence in a text. This is an ELA specific strategy that can help students find connection as well 
as giving me a window into who they are as individuals. 
 Another strategy I used in my short stories unit was for students to read a short story 
called “Shelter Dog for a Sheltered Heart” and find three connections to the story. Students shared 
one connection they found in a Jamboard. This short story is about loving animals and loving 
ourselves. It is a story that students can connect with on multiple levels even if they do not have 
pets themselves. Reflecting on connections with another living being is something we focused on 
in class throughout our reading of this short story. Reading student’s connections to this text in 
the Jamboard once again allowed me to learn about my students and they were able to learn about 
each other as well.  
 In my classroom we do not just read texts and analyze from a macro perspective. We read 
and analyze and connect on a micro level. Students have the opportunity to read, analyze, and find 
a connection to themselves, their identity, background, and culture. This is integral in my 
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curriculum as I believe it is a way for students to not only learn about themselves but find a 
connection to English Language Arts as a whole.  
Summary 
 Through this research, my goal was to understand my teaching practices and how they 
integrate relationship building strategies as I have learned the importance of doing so through my 
review of current literature on the subject. In order to study my own teaching practices, I used the 
following questions to inform my qualitative research:  
1. How have my differentiation strategies and inclusion of culturally responsive 
pedagogy changed throughout my teaching? 
2. How have I enhanced my strategies for relationship-building throughout my 
teaching?  
3. How have I integrated ELA-specific relationship-building strategies with my 
students? 
I used these research questions as I studied my lesson plans, journal entries, and official 
observations conducted by my supervisor and coordinating teacher. Using journal entries led me 
to reflect on my confidence during and after instruction. Analyzing my lesson plans made space 
for me to monitor which differentiation strategies I used as well as relationship building activities 
and culturally responsive texts. My formal observation analysis allowed me to understand what 
professional teachers view as my strengths and opportunities for improvement in relation to my 
questions above. Using a variety of sources for studying my teaching practice was important in 
ensuring I was getting a holistic picture of who I am as a teacher and how I operated in the 
classroom and as I plan my curriculum.  
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The next chapter will expand on this data while presenting the analysis and implications of 
this data in relation to my research questions. I will also discuss future research opportunities as I 
transition into professional teaching experience. This research does not end with this paper. There 
is much to learn both within myself and about this topic at large.  
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Chapter 5 
Overview  
 My literature review shows the importance of creating strong learning relationships with 
students which can lead to a classroom environment that is not only safe and welcoming but 
culturally responsive. Gutierrez and Buckley (2019) write, “One of the foundational components 
in our approach is Strong Relationships: Intentionally building connections with students, having 
a personal regard for them as individuals, and facilitating meaningful peer interactions” (p. 1).  
This is an important aspect of building a classroom community that meets the needs of all 
students.  
 Through analyzing the data collected for this project, I found that my differentiation 
strategies were successful when I was confident in the classroom. When I got to know my 
students, integrated culturally responsive texts and was able to instruct with confidence, I create a 
learning environment that make room for all of my students and their unique backgrounds, 
experiences, and identities. In this chapter I will outline the implications of this study as well as 
the limitations of the study.  
Analysis 
In looking at the data, at the beginning of the March, I was not confident and lacked 
differentiation strategies. I did not plan enough differentiating strategies and when I did, I 
struggled to articulate them during instruction. This is shown in my journal entries when I reflect 
on my lessons after I finish with each instruction during my class periods. I frequently write that I 
did not feel confident and that I struggled to explain the “why” behind why we were completing 
certain activities. I also struggled to explain directions in some instances. If I planned 
differentiation methods, I was unable to explain them in a coherent way. As the weeks 
62 
 
progressed, I became more confident. My journal entries show that I was able to articulate 
directions and the reasoning behind our mini-lessons and unit as a whole.  
Relationship building was also something I did not build in frequently as the beginning of 
my practicum experience. Focusing on relationships became more frequent, as did my 
differentiation strategies as I got more confident in the classroom starting in April. While I did 
include culturally responsive texts starting at the beginning of my research, it was not until my 
experience in the classroom increased that I was able to convey the meaning behind studying 
these texts in a clear and concise way.  
Implications 
In this section I will detail the implications of my findings of each research question. I will 
start with how have my differentiation strategies and inclusion of culturally responsive pedagogy 
changed throughout my teaching? and then, how have I enhanced my strategies for relationship-
building throughout my teaching? and finally, how have I integrated ELA-specific relationship-
building strategies with my students? In answering these questions in the section above, I 
understand where I am at as a teacher and where I can improve. My literature review shows that I 
have the knowledge regarding the importance of building strong relationships in the classroom 
and why this leads to a culturally responsive classroom, however, my research on my own 
practices suggest I have work to do in implementing the strategies I studied. I will go in further 
detail in the following sections.  
How have my differentiation strategies and inclusion of culturally responsive pedagogy 
changed throughout my teaching? 
Now having had experience instructing in a classroom both on Zoom and in-person, my 
confidence is at a level I could not have imagined in February and March of 2021. I am able to 
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give instructions and mini-lectures on a variety of texts and pieces of literature. Being able to 
explain and instruct with confidence has given me the ability to add to my lessons and change 
them as I integrate current events or new information I find out before the next lesson. As I 
continue to be confident in my abilities, I will be able to successfully integrate culturally 
responsive texts and pedagogy into my lessons. Being able to build upon what I learned form this 
year will have far reaching positive consequences on future students in my classroom.  
How have I enhanced my strategies for relationship-building throughout my teaching? 
I now have a plethora of relationship-building strategies I can use starting at the beginning 
of the school year. I have many options to choose from that I have been successful in 
implementing this year. Seeing how these strategies benefited my students this year gives me the 
confidence to not only use them with future students but to continue to add more relationship 
building strategies to my toolbox as an educator.  
How have I integrated ELA-specific relationship-building strategies with my students? 
My lessons include ELA-specific relationship-building strategies as I integrate 
opportunities for students to interact with the texts we study in a personal way. I offer 
opportunities for students to find connections in each text week and in every topic we cover. I 
also ensure I am updating my lessons based on current events or information I learn is important 
to my students. Adding pieces of literature and reading and writing activities activities that speak 
to what my students are experiencing are a couple ways for me to do this as I detail in chapter 4.  
Limitations 
This action research project was conducted during the COVID-19 pandemic. At the 
beginning of the study, we were teaching over Zoom with students learning from home or other 
spaces that were not in the school building. As teachers we were teaching from home as well or in 
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some cases, in the school building with no students present. This limited my ability to interact and 
engage with students as some would not join class at all or when they would, they would have 
their Zoom screens turned off. I was often teaching to black boxes on my screen where faces 
would normally be. This made it hard to gage how engaged my students were and if they were 
even listening and paying attention. Once in awhile a student would unmute on accident and I 
would hear a variety of noises in the background from siblings, to videos and music. Students had 
many distractions at home which made it difficult for them to have the motivation to engage.  
Transitioning back to in-person learning was a challenge as many students were not ready 
for such a transition. It had been over a year since students were in-person learning together. 
Many students had difficulty talking with each other and even sharing with me. Students were 
nervous and shy. Some were annoyed to have to experience yet another change in their lives and 
in their routine. Engaging students in such a unique moment in time as a challenge.  
I am a new teacher, so this study has limitations in what I was able to accomplish from 
February April of 2021. I also had been more comfortable with teaching over Zoom as that was 
what I had been observing since September 2020. The transition to in-person instructing, while 
exciting, was also daunting. This likely changed the way I taught in April. I was experiencing an 
unprecedented event that greatly impacted the field of teaching.  
Future Research 
 As I move into a professional teaching career, I have the opportunity to continue to 
analyze my teaching practices. I can continue to reflect on my journal entries, lesson plans, and 
feedback from mentors and colleagues. It would be valuable to compare data from my student 
teaching to my first year of teaching professionally. This reflection will encourage me to 
continually be improving my strategies to ensure I am creating a classroom environment that 
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includes effective differentiation strategies, culturally responsive pedagogy, and relationship 
building strategies that lead to a safe, welcoming classroom environment where all students can 
succeed and meet their learning goals.  
 There will also be an opportunity for quantitative research as we move forward into a new 
school year that includes in person instruction from the beginning of the year. Getting student and 
parent permission to gather data on student work, participation, and feelings of being represented 
in the classroom would be a valuable addition to my research. Hearing from students themselves 
would add an important element of my study of my teaching practices with artifacts that either I 
have produced or my supervisors and colleagues have provided.  
Conclusion 
It is clear from the research that relationship building is important in a classroom setting. 
Freire (1968) writes, “Why not establish an ‘intimate’ connection between knowledge considered 
basic to any school curriculum and knowledge that is the fruit of the lived experience of these 
students as individuals?” (p. 36). Students need to feel connected to their peers, teachers, and to 
their own identity. Students need to be represented in the curriculum they are being taught. This 
enhances the learning experience in ways that create a space where students feel comfortable and 
safe. Integrating culturally responsive pedagogy is part of this strategy. Students must be able to 
see themselves reflected in the texts and literature they are being presented. Teachers must make 
sure they are integrating content-area specific strategies as well. In doing so, students will feel 
connected and represented. I have to continually interrogate myself for whether I am integrating 
texts and literature that reflects all of my students, not just those who are white and middle class. 
As a white teacher, this is especially important. Being reflective on my own strategies is vital to 
this process.  
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This action research project gave me an opportunity to reflect on my strategies and the 
implementation of those strategies. I found that I have the foundation of creating an equitable, 
safe learning environment where students feel connected. I did struggle in the beginning to put 
this into practice. I was not confident in my skills as an educator and need time to build this 
confidence to become more effective with building relationships with my students. With time and 
experience, my confidence grew and I was able to not only connect with students but present 
them with texts and lessons that showed I knew who they were as individuals and showed that I 
wanted to get to know them better.  
Understanding who our students are is a valuable tool in our educational practice. Having 
a student-centered classroom that values each student as individuals can change how our students 
view themselves and others. Not only are we demonstrating a connection with our students but we 
are helping our students see that they have opportunities to connect with their peers who may be 
very different from them. This connection to self and others enhances the learning experience as 
students are able to read and write about their own experiences and a variety of others. Teachers 
can only accomplish this if they get to know their students and what they are interested in, 
passionate about, their backgrounds, and cultures.  
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APPENDIX A: Journal Entries 
Date  Journal Entry  Code  
2/23/2021 Forgot to talk about why we are doing sentence 
of the week and subject/verb study. I did well 
with engagement, asking for unmuting of 
microphones. Need to remember to talk about 
why we are learning conjunctions --- to 
complete assessment, be proficient in this 
Lack of differentiation  
2/24/2021 I did talk about the why this time. I feel good 
about my explanation. I was not confident in 
helping students understand helping verbs. I 
was unable to support students who were 
struggling with this.  
Lack of differentiation  
Lack of confidence 
2/24/2021 Morning class: Did not feel confident. I did 
explain the why if the exercise which was to 
learn how to use mentor texts and imitating 
styles. Encouraged engagement in that practice 
to hone craft.  
Lack of confidence  
2/24/2021 Afternoon class: Confidence increased – I had 
more of a handle on what I was talking about 
and was more prepared and organized. Want to 
find different ways to say, “I would love it if 
you would open…” 
Confidence 
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3/2/2021 Morning class: I felt confident until the short 
story. I said it was about the author, Sandra 
Cisneros, but I had not confirmed that before 
class and that was incorrect information. This 
will be confusing for students already struggling 
to read the text. Need to always confirm my 
facts and context before class. I felt confident 
with the tech I used and next time will ask them 
to share their T/F choices. Need more work for 
async time as I had them work for a long time 
on an assignment and then assigned it to them to 
finish in async time.  
Lack of differentiation  
Culturally responsive text 
choice  
3/2/2021 Afternoon class: Need to work on not talking 
over myself as that will be confusing for 
students, especially those that are struggling to 
understand content.  
Lack of differentiation  
3/3/2021  Morning class: Not confident during instruction 
and tended to overthink when things were not 
going smoothly which made me even less 
confident. I have an activity idea for students to 
use My Name as a mentor text for them to write 
about their own name and how it connects to 
their identity – they will share in class. This is 
Lack of confidence  
Culturally responsive text 
choice  
ELA relationship building  
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something I can introduce in Zoom class and 
then have them do in async time  
3/3/2021 I felt like my teaching was choppy and not 
confident. I took a lot of time explaining things. 
Need to remember student’s nicknames that 
they prefer to go by. Need to empower them to 
answer their own questions about class 
procedures that we have been going over since 
the start of the term.  
Lack of confidence  
3/4/2021 Need to remember to have them take notes in a 
graphic organizer while I read to practice close 
reading. How can I differentiate them working 
in their spiral and also listening to instructions?  
Lack of differentiation  
3/5/2021 How can I make sure they are engaged in the 
text a first time before digging in in a deep way? 
Need to make sure My Name is in Canvas both 
written version and the one that is being spoken 
on Youtube. 
Lack of differentiation  
Culturally responsive text  
3/9/2021 I had an idea of how to engage them with the 
text. We are going to use Edji to highlight areas 
of My Name where Esperanza talks about what 
her name means and how her name makes her 
feel  
Differentiation  
Culturally responsive text  
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3/11/2021 I was more confident with my check ins and 
explaining the reason behind engaging with our 
notes a second time. Students highlighted the 
reading purpose before reading Shelter Dog for 
a Sheltered Heart.  
Confidence  
Differentiation 
Culturally responsive text   
3/14/2021 Need to work on making sure I am engaging 
prior knowledge and scaffolding for the final 
assessment which is to complete a Says, Means, 
Matters on Shelter Dog… How am I 
transitioning students from one activity to 
another? I feel like this is choppy.  
Lack of differentiation  
Culturally responsive text  
3/18/2021 I felt more confident today when I was 
explaining and answering questions. I also 
asked students to put in the chat one of their 
favorite bands lately (this was to tell me they 
had finished their work)… I am going to use 
this music to add to the playlist I play when 
students enter the classroom.  
Relationship building  
4/13/2021 Was really nervous to see students in person! 
Morning class was really choppy and I was 
stumbling over my words. I did do name tents to 
build community and that worked really well.  
Relationship building  
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4/15/2021 I am so much more confident now that I have 
been in person through several classes! Being 
able to see students in person is really helpful in 
knowing what their needs are. We did more 
with name tents and I gave them time to read 
the note that I wrote to them in the previous 
class.  
Confidence  
Relationship building  
4/20/2021 Still feeling confident in my instruction. We 
started our poetry unit and I used a haiku from 
someone a Japanese internment camp survivor. 
We watched a video that they will watch again 
in async time and take notes that is on The 
Odyssey to explain oral storytelling and epic 
poems. I hope this works well. Question of the 
day is working well also, students write on their 
desks answering a silly question which is fun.  
Confidence  
Culturally responsive 
teaching  
Relationship building  
Differentiation  
4/22/2021 Having them watch the video again and take 
notes was a good strategy. They were able to 
absorb the information better than just watching 
once in class.  
Differentiation  
4/27/2021 Really good class. I was confident in instructing 
students on different types of poetry and in 
analyzing the poem, Harlem. Students showed 
Confidence  
Differentiation  
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engagement and the class came up with ideas on 
what Hughes was telling audiences in the poem. 
I had the poem in a graphic organizer for them 
to take notes in.  
Culturally responsive 
teaching  
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APPENDIX B: Formal Observations 
Teacher Candidate Name: Brynn Eiffler 
 
Cooperating Teacher Name: Corrie E. Boock 
Date: 3/3/2021 
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• Phenomenal job of 
adjusting to the many 
technological issues 
that arise through CDL 
• Knowing that students 
were going to share a 
personal connection to 
the topic of names and 
identity later in the 
lesson, great work in a 
low risk community 
building activity that 
allows for safety in 
sharing for later 
• Safe and positive 
language when 
speaking to Ss  
• Authentic self in 
instruction allows for Ss 
to feel safe to be their 
authentic selves in 
class.  
When providing a 
series of instructions, 
would providing a 
visual of the multi-step 
directions allow for 
non-auditory learners 
to access instructions 
in a clear and 
understandable 
manner? 
 
Conversely, would 
reading instructions, 
T/F questions, etc. 
while showing these 
items aid visual 
learners with cognition, 
as well as, aid language 
learners in accessing 
• It was evident that 
the discussion upon 
the conclusion of 
class was rich and 
could have 
continued on for 
much longer. Can 
this topical 
engagement be 
leveraged for 
lessons moving 
forward? 
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academic language 
comprehension? 
 
What are some 
strategies (both 
virtually and in person) 
to manage Ss who 
have questions from 
previous directions 
when TC and majority 
of other students have 
moved on in lesson? 
 
 
= Things that work well  
 
= Questions the observer had 
 
= Ideas to consider 
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APPENDIX C: Copies of Lesson Plans and Assessments 
 
Lesson Plan   
Teacher Candidate: Brynn Eiffler    Date of Lesson: March 4th and 5th (Cohort A and B) 
Literacy Unit: Short Stories 
Lesson Title/Description: My Name and Writing Genres  
Lesson # 
3     of      12         
Time Allotted for this Lesson: 85 
Standards:  
9-10.RI/RL.1 Analyze 
what the text says 
explicitly as well as 
inferentially; cite strong 
and thorough textual 
evidence to support the 
analysis. 
 
9-10 W.2 Write 
informative/explanatory 
texts to examine and 
convey complex ideas, 
concepts, and information 
clearly and accurately 
Central Focus:  
Analyze and cite evidence to support 
analysis of the text.  
Learning Targets:  
1. Read a short story and 
reflect on personal 
identity  
2. Read a short story and 
reflect on the main 
character’s identity 
3. Show reflection through 
writing answers to a 3, 2, 
1 exercise  
4. Show evidence from the 
text through a 3, 2, 1 
exercise  
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through the effective 
selection, organization, 
and analysis of content. 
Pre-Requisite Knowledge and/or Skills: Reflection on identity and writing answers to questions on 
identity. Using mentor texts to imitate in their own writing.  
How I know the students have this:  We did this together in a previous unit studying the American 
Teenager project interviews and in our previous lessons on My Name in-class and in our asynchronous 
work.  
Academic language that will be used in lesson: Identity, reflection, evidence, cite 
Strategies and opportunities for supporting academic language: Terms and definitions will be 
provided in our lesson slides, verbally stated, and students will write terms and definitions in their 
digital notebooks.  
Connections to students’ “Funds of Knowledge”/assets, prior knowledge, and or/interdisciplinary 
connections that will be made during the lesson: Students practiced close reading and finding 
evidence in the previous unit studying the American Teenager project. This will help students be able to 
read the short story and be able to reflect on their own experience and the experience of the main 
character. We also used the American Teen project as a mentor text as we will do with My Name when 
they write about their own names and how their names are part of their identity. We also read the short 
story in our previous two classes. Students also practiced writing reflections in the previous two classes 
after reading My Name.  
How have you addressed the needs of diverse learners ? (Ex: IEPs, 504s, linguistic & cultural 
diversity, students without prerequisite knowledge, etc.) Graphic organizers are provided to ensure 
students have a way to organize their notes and writing/reflections. Visual instructions are provided on 
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the Google Slides which are shared via Zoom shared screen. Short story is read out loud and a digital 
copy is provided.  
Materials/Equipment/Supplies/Technology/Preparation:  Zoom, Digital Notebooks in Google Drive, 
Canvas 
Procedure:  Teacher Does………. Procedure:  Students Do…….. 
Time 
5min 
Introduction: 
• Question of the day posted on 
shared Zoom screen in Google 
Agenda Slides   
• Attendance/make sure mics are 
working 
Introduction: 
• Students answer the 
question of the day that is 
being shared on the 
Zoom screen  
• Attendance/make sure 
mics are working 
10 min Teaching/Group 
Application/Independent Application 
• Choice reading and 
conferencing with students.  
• Students are told they have 10 
min to read  
• Three students receive a private 
message letting them know they 
will be put in a breakout room 
to conference with the teacher 
Teaching/Group 
Application/Independent 
Application: 
• Students get choice 
reading books to be ready 
for activity  
• When they have their 
book, they start reading 
until the time is up  
• Students who are being 
conferenced with go into 
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o Take notes on how 
students answer 
questions on what they 
are reading, how they 
are feeling about choice 
reading, and more.  
a breakout room with the 
teacher  
o Questions are 
asked of students 
regarding what 
they are reading, 
if they need help 
finding a book, 
and more  
5 min  Teaching/Group 
Application/Independent 
Application: 
• Model opening digital spiral for 
students and ask them to open 
their own digital spiral  
• Model opening agenda slides 
and ask them to have the agenda 
slides open  
Teaching/Group 
Application/Independent 
Application: 
• Students view teacher 
opening digital spiral and 
agenda slides  
• Students open agenda 
slides and their own 
digital spiral  
 
10 min 
Motivation/Hook: 
• Prepare students to complete 3, 
2, 1 exercise on My Name by re-
reading the short story, having 
Motivation/Hook:  
• Students listen as 
short story, My 
Name is read out 
loud to them  
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them take collaborative notes in 
Edji. 
• Model for students how to 
highlight and make notes in the 
shared Edji highlighting when 
they find words, phrases, or 
passages that speak to the 
following:  
o When Esperanza talks 
about what her name 
means  
o When Esperanza talks 
about how she feels 
about her name 
• After students have made 
highlights and notes, read aloud 
and discuss 
• While 
listening/reading 
along or AFTER 
the teacher has re-
read,, students 
can make notes in 
the shared Edji 
highlighting when 
they find words, 
phrases, or 
passages that 
speak to 
following:  
o When 
Esperanza 
talks 
about 
what her 
name 
means  
o When 
Esperanza 
talks 
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about how 
she feels 
about her 
name 
 
 
5 min  
Teaching/Group 
Application/Independent 
Application: 
• Introduce 3, 2, 1 exercise by 
reading each statement and 
modeling the activity  
• Students will complete the 
following:  
o Three things that are 
revealed about 
Esperanza  
o 2 important quotes from 
the story  
o 1 discussion question for 
the text  
• Give time for students to ask 
questions 
Teaching/Group 
Application/Independent 
Application: 
• Observe as the teacher 
introduces and models 3, 2, 1 
activity  
• Ask questions if needed - in 
the chat or unmute 
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5  min Teaching/Group 
Application/Independent 
Application: 
• Ask students to take 5 minutes 
to complete the 3, 2, 1 in their 
digital notebook  
o Three things that are 
revealed about 
Esperanza  
o 2 important quotes from 
the story  
o 1 discussion question for 
the text  
 
Teaching/Group 
Application/Independent 
Application: 
 
 
• Students complete 3, 2, 1 in 
their digital notebook  
5 min Motivation/Hook:   
• Introduce the next activity in which 
students will use My Name as a 
mentor text to inform their writing 
on what their own name means to 
them  
o Model what this looks 
like in the digital spiral 
page  
Teaching/Group 
Application/Independent 
Application: 
• Observe as the teacher 
introduces the activity 
and models how they can 
answer the prompts 
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o Give students examples 
of what they could write 
o Inform students that we 
will share some of this 
writing with each other 
in the next Zoom class  
10 min  Teaching/Group 
Application/Independent 
Application: 
• Give students 10 minutes to 
start their writing on what their 
names mean to them - they will 
have time to respond to prompts 
or freewrite  
o Do you know the 
meaning of your name? 
If not, Google your 
name and “meaning” 
and see what you find 
out.  
o Reflect on the meaning 
of your name  
Teaching/Group 
Application/Independent 
Application: 
• Students write in their 
digital spiral about their 
names, answering the 
prompts or freewriting.  
o Do you know the 
meaning of your 
name? If not, 
Google your 
name and 
“meaning” and 
see what you find 
out.  
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o Do you know if your 
name was passed down 
to you from a family 
member?  
o Do you have a 
nickname?  
o Do you go by a name 
you chose yourself?  
o Do you want to change 
your name?  
o If you have no opinions 
on your name, why is 
that? Explain.  
 
o Reflect on the 
meaning of your 
name  
o Do you know if 
your name was 
passed down to 
you from a family 
member?  
o Do you have a 
nickname?  
o Do you go by a 
name you chose 
yourself?  
o Do you want to 
change your 
name?  
o If you have no 
opinions on your 
name, why is 
that? Explain. 
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10 min  Teaching/Group 
Application/Independent 
Application: 
• Introduce writing genres  
o Slides will be shown 
with each writing genre 
that will be covered  
o Definitions and 
examples are on each 
slide  
• Instruct students to listen/watch 
the shared Zoom screen.  
o They do not need to take 
notes as they will be 
reviewing and 
notetaking during their 
applied learning time.  
• As we review each writing 
genre, ask students to write in 
the chat one example of the 
genre we are talking about  
Teaching/Group 
Application/Independent 
Application: 
• Look at agenda slides 
with writing genres 
listed  
• Listen to definitions of 
each writing genre  
• When prompted, put in 
the chat one example of 
each writing genre 
5 min Conclusion: Conclusion: 
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• Show on the slides the plan for 
applied learning  
• Go over applied learning plan  
• Ask if there are any questions 
about their applied learning 
work  
• View applied learning 
plan on the screen  
• Listen to applied learning 
instructions  
• Ask questions if 
applicable  
Theoretical, Pedagogical, and/or Lines of Research that Justify Your Instructional Choices:  
• Choice reading, and conferencing with students about books is an important way to foster 
reading stamina and a love of reading and books (Kittle, 2013).  
• Student interactions with each other are important in the learning process which is why I include 
time for discussion as well as time for community building activities (Vygotsky).  
• Daily routines established to ensure students know what to expect each day (Ormrod, 2016). 
• Choosing texts that relate to student lives gives them an opportunity to connect with what we 
discuss in class and connect with the texts we read (Greirson and Nokes, 2010).  
• Modeling is important in students learning how to do a task. Kittle & Gallagher (2018) discuss 
the importance of modeling reading and writing tasks. This scaffolding is important in teaching 
students how to analyze a text and find evidence supporting a claim. 
Assessment 
1. Evidence collected during/as a result of this lesson:  I will collect the reflection questions they 
answered in their digital notebooks. I also collect the notes they take in the writing genre and 
summary vs analysis graphic organizers in their digital notebooks. The students have periodic 
notebook checks to ensure they are practicing in-class and engaged in the modeling and practice 
work.  
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2.  Summative assessment is 9 days after this lesson. 
 
Connection: Says, Means, Matters Short Story Unit (W.2 & Ri/RL 1) 
 
Standard 4 - Exceeds 3 - Meets 2 - Nearly 
Meets 
1 - Does Not 
Meet 
0 - 
Unab
le to 
Provi
de 
Credi
t 
Ri/RL.1:  
Cite strong and 
thorough 
textual 
evidence to 
support 
analysis of 
what the text 
says explicitly 
The student is 
able to cite 
strong and 
thorough 
textual 
evidence and 
artfully and 
insightfully 
use said 
The student is 
able to cite 
strong and 
thorough 
textual 
evidence to 
support 
analysis of the 
text. Citation 
The student is 
able to 
partially cite 
strong and 
thorough 
textual 
evidence to 
support 
The student is 
not able to cite 
strong textual 
evidence 
and/or is 
lacking 
analysis with 
said evidence. 
The 
stude
nt did 
not 
provi
de 
suffic
ient 
evide
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as well as 
inferences 
drawn from the 
text.  
evidence to 
support 
inferences 
drawn from the 
text.  
may not be 
accurate but 
remains 
thorough. 
analysis of the 
text. 
nce to 
earn a 
credit.
  
W.2: Write 
informative/ex
planatory texts 
to examine and 
convey 
complex ideas, 
concepts, and 
information 
clearly and 
accurately  
The student is 
able to artfully 
and 
insightfully 
write an 
informative/ex
pository text 
by thoroughly 
examining and 
conveying 
complex ideas, 
concepts, and 
information 
clearly and 
accurately. 
The student is 
able  to write 
an 
informative/ex
pository text 
by examining 
and conveying 
complex ideas, 
concepts, and 
information 
clearly and 
accurately. 
 
The student is 
able to 
partially write 
an 
informative/ex
pository text 
by examining 
and conveying 
complex ideas, 
concepts, and 
information 
clearly and 
accurately. 
 
The student is 
not able to 
write an 
informative/ex
pository text 
by examining 
and conveying 
complex ideas, 
concepts, and 
information 
clearly and 
accurately. 
 
The 
stude
nt did 
not 
provi
de 
suffic
ient 
evide
nce to 
earn a 
credit. 
 
DIRECTIONS: 
• Complete a Says, Means, Matters for My Name   
95 
 
• Show how your identity relates to/connects with Esperanza in the short 
story using evidence from the text. 
• Copy and Paste this completed chart in the blank chart below.  
Completed chart below 
_____________________________________________________ 
 
 
What does the text SAYS? 
EVIDENCE: 
Quote/Paraphrase 
What does the 
evidence MEAN? 
Explain what the 
evidence is about. 
Why does the evidence 
MATTER? Explain why the 
evidence shows connection 
to yourself. 
Sentence Stems: 
In Paragraph _____, the 
author states, 
______________________
___ 
 
Sentence Stems: 
In this quote the 
author is saying 
that______________
___ 
 
Sentence Stems: 
In this quote the author is 
showing that 
_________________.  
 
This connects to me 
because________________
__.  
 
 
 
* HONORS Option:  
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Write a summary paragraph of the short story, My Name, in the space provided 
below. 
Summary paragraph below 
--------------------------------------------------------------------------------- 
 
